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Abstract . .

" This paper examined the rights of the child iri respect of the administration of
practical agriculture and school punishments. The two activities; first for the
development of psychomotor skills in farm activities, and the other, for the
reformation of students both have been erroneously given same status which has not
helped in development of the interest of agriculture as a subject among students it
has portrayed the subject as full of energy.sapping activities, and in addition; have
eroded the rights and privileges of students including those that don't even offer the
subject. This paper took a cursory look at the psychomotor skills development of the
child as contained in the National Policy on Education, Education laws and the
rights of the child, misplaced priorities in' practical agriculture and school
punishments, and what practical agriculture really aims at in the education of the
child. Suggestions on role differentiation of school officials and how to improve on
the existing situation among others were given. 2 .

Preambles ' ; o - _
Teaching should not be seen as merely the application of theoretical or
* scientific knowledge for it is an extraordinary complex activity, Carried out
in a complex social situation, characterized by the immediate and
unpredictability of classroom events (Madaus, Kellaghan and Schwab,
1989). Teaching is a moral undertaking which is set out to achieve moral
objectives and based on moral relationship between teachers, studentsand
the immediate communities, It is very important for school teachers to be
familiar with the rules of conduct and social norms that govern the school
they teach in and to be aware also of what parents and the society at large
expect from schools. i i i : i
School Teachers must have a basic understanding of the school or
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t‘%acher will be invo}yed in litigation unnecessarily arising from a teaching
related activity. As asteacher, one is responsible for taking precautions to
prevent situations that could result in physical and emotional harm to
students both in the schools and out of school situation.

Generally, Practical agriculture and physical punishment meted out to
the students which involve the use of motor skills in exercises like cutting of
grasses and desired changes, digging, are activities based interventions;

designed to produce some desired changes in the child while still in school. -

The two activities are somehow related in that they involve the use and

coordination of motor senses but the ultimate of what they convey and

imparton the child are clearly distinguishable. While practical agriculture is
education to impart saleable skills on the farm, the school punishment in

whatever form is to reform erring students. As a school teacher and a

subject specialist, the education one had while in school was aimed at

preparing him/her to impart functional knowledge into the students and
not as a legal luminary but we should all realize that we live in a litigious
society and we need to know a bit of the legal implications of what we do.

regarding our professions. : : 7

Understanding these complexities will provide us with sufficient
information on how we can regulate our own conduct to comply with
the law. In addition, the legal' information should also allow us to
regonise when our own legal rights and those of others, are being
violated in the discharge of our legitimate duties as teachers,
administrators, schools officers etc. To understand the laws governing
education, one needs to know something about the sources from
which these laws were derived. In Nigeria, there are two sources -

(a) Elected or Appointed governingbodies that formulate written statutes,
rules;, regulations  and Policies;Legisléﬁon, Ministry, of Education
(Federal & States). L ' ’

(b) Judiciary which pronounces Legal requirements on education through
decision on whatis right and dignified. ' T g

The National Policy On Education, Psychomotor Skills Development
AndRightsIn The School. : : R '

The National policy on education Revised (2004) dearly spelt out the
importance of psychomotor skills development of a child while in school. It
gives recognition to the award of scores for some motor skills. Our
educational experiences have broad range of activities which are aimed at
making the child to be physically able and alert when applying the
~ knowledge gained at school in the larger society. They are essential
. components of the continuous assessment in schools. Without sound
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knowledge of the developmental aspects of human bg}“taviour, we can only
guess at appropriate educational techniques and intervention procedurés,
Developmental based instructions incorporate learning experience that
are appropriate not only for the chronological ages but also, and more
importantly, for the developmental levels of the individuals being taught.
This is where the issue of physical and strenuous exercises appropriate to
the ages of pupils come into recognition. ; -

Motor skill development is a specialized field of scholarly inquiry

- which cuts across all disciplines. Gessel (1928) and Graw (1925) were the

earlier scholars that became legends in motor development research
especially in the area of infant movement and skill acquisition.

During 1980s and 1990s emphasis on the study in motor development
shifted dramatically to the understanding of the underlying process
involved in complex ways. The process of motor developmentreveals itself
primarily through changes in movement behaviour-planting, weeding,
cutting, harvesting, processing etc. All of us at whatever ages are involved

.in the lifelong process of learning how to move- with control and

competence in response to challénges we face daily in constantly changing
world. We are able to observe developmental differences in movement
behavior, brought about by factors within the individual (biology) the
environment (experience), and the task (physical/mechanical). We can do
this through observation of changes in process (form) and product
(performance). : , o I

From the above, practical agriculture and school punishments in
whatever form involves the functional use of motor senses and skills. As
carlier indicated, both are strenuous and they involve physical body
movements. The use of senses and skills can be grouped into three levels of
manipulation, locomotive and stability. All that are carried out on the farm
or within the school environment go through the three levels. Conscious
efforts must be made on the part of the Teacher as well as other school
officials not to violate the right of individuals in whatever form along the3
phases orlevels in oroutside the scho ol. -

The world over, constitutional right in the school are almost similar
with minor variations from country to country. The generally acceptable
rights which are not fully exhaustive are indicated below: . a
o Therightto freespeech ,

The right to free exercise of religions beliefs

The right to freedom of press - , R
Therighttobe free from government establishment of an official religion
The right to be free from unreasonable search and seizure of private

197



. e ) A Critical Ap) vaisal of the Child’s Ri 7

v Alademerin E. A and Ukongg . A. Administra tirfn of Pra{*tical A‘;rf:uﬁ:;gg:;:' g:faﬁ;ﬁ’c:{r:?simem
¥ property L) ) i

e The rfght to reaso%able notice for the rules to which citizens will be held

';'I*lte right to be free from rules and treatment that are not fundamentally

air - ; R ’ :

The rig_h.t tobe free from discrimination on the basis of race

The privilege againstself-incrimination. ' '

o Theright to protections in the process by which government decisions -

aremade . ' 'tf\'a_t affectimportantirdividualinterests.
The part. listed above in some instances are still been grossly violated in
some countries and as such what obtains in some countries may not exactly

be the same in others. What are stated above represents on the average the

situation available in majority of the Nations Worldwide =
According to the National Action plan for o Firaibeion 2

protectionof human .~ Sl the. promotion and
A right in Nigeria (2006) the constitutional obii i '

Government is thatitshould e Seiganon, Bl the
'Recbgnize thatchildren have right to among other thiﬁgs‘
ge protected frombad treatment, neglect, abuse or shame

e - Be protected from abusive labour practices. B e doi
el e , . ! p -es. Be protected from doing
Is wrong for a child of certain agé :

. Pu_ts' the child's well being, education physical health, mental health
5 pmtua.l health, moral developmentatrisk (page 69). ’

git:::; ;..::‘VS And T%he nght Of Chil d-In Respect Qf The Psyn.:homotor
Despite the growing importance: and influence of schocl reiated lawA
fnany educators are still unaware of their basic right and responsibilities I;
is not possible:for the teacher: to. always know when the child abuse h.as
occurr.ed. Infact many teachers get themselvesinvolved in so many lega
webs in the cause of discharging their-duties. The easiest being the chi?c)i(
abu.se. Reason being that teachers are .often the only adults aside from
family members who regularly see the children, they may be the society'’s
Pest opportunity to recognize and prevent child abuse and neglect which
includerange of behaviours and effects, such as the followin &

Physical abuse, evidenced by cuts, burns and bruises.”
'Sexual molestation and exploitation. '

) j‘_Neglect; medical, educational or physical.
'Emotional abuse. ' ‘

It isiimportant to remember that abuse and neglect rarely occur as a
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result of intentional actions. Rather, they usually represent moments of
misplaced courage or a lack of resources or knowledge abowmtlove to care for
children. - - 7 :

Quin (1984) recounted the horror of his abused childhood. His story

stoods as a plea to teachers to become involved;

“As an adultsurvivor of six years of severe child abuse both physical and
emotional I often wonder why the church did nothing to help me, my
brothers and my parents.... Surely as I attended church school classes,
someone must have noticed the pain and terror in my eyes, this
helplessness with which Imoved, my withdrawal into isolation, or at least,
the swellingin my hands and feet. Surely some must have noticed me.”

Children who suffer physical abuse may;
' Exhibit signs of frequent injury-burns and bruises.
Refiise to wear clothes that are conditiened to weather
Notwant tositdown . _ :
Show unusual aggressive or unusually withdrawn behaviour
Notshow emotion-nojoy, no pain, noanger. o
Be frequently absent or tardy forno good reason -
“Betinusually eager toplease ,
Complain about pain, beating or otherabusive treatment
‘Show a significant thange in school attitude, behaviour or
achievement )
Source -Adopted from Texas state teaching Association for instruction

and Professional Deptby sadka & Sadka (2000).

Misplaced Priorities Of The Tenets Of Practical Agriculture And School
Punishment. . : .
As previously noted, practical agriculture lessons are meant fo teach
farming skills while School punishment is meant to reform erring students.
‘Sadly enough, in the quest of the reformation exercise, some school officials
(particularly the Labour Teacher) do create a negative image of the subject
in the mind of pupils thereby distorting the primary objective for which
practical agriculture is meant to serve. " . -
- Erring students are regularly made to serve their sentences on school
_farms weeding of the plots, ridge making, stumping, planting of crops,
harvesting or even processing of cassava in some extreme cases for the
number of day or even weeks that the punishment will last. This has not
really helped matters as students on regular basic develop nagative image
of the subject and in some instances hatred for the teacher (who in most
cases) doubles as the labour master as well. When such punishments are
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, concluded, erring students hardly get convinced that the purpose of the
sentences was reformatory. They hold a strong view of their being used as”
labourers for productive purposes” on the farm just for the teachers to
make more money. This defeat the main aim for which the punishment was
initially given. .

According to center for technical Agriculture (CTA, 2007), “The land can
be a powerful teaching tool for the new generation school farms, offer a
promising approach for introducing young people to the benefits of
farming, helping to equip them with a source of nutrition and household
food security for the future and stem the rural exodus.

In reality, school farms and gardens generally have a more practical
purpose. They aim to equip young people with skills in environmentally
sustainable farming and, in the most successful cases, teach them how to

process their output to the best effect, put their produce on the market and

getgood.returns.

According to CTA (2007), in the past, school farms and gérde;"ts have

received a bad press. Widely promoted for African pupils in Pre-
independence times, school farming still suffers from negative colonial

connotation Often, farm were thinly disguised forms of child labour, ,

meted out to children as an opportunity for learning;

The situation still persists since independence till the present moment. |

A study on the perception of the role of an agriculture teacher conducted in
1987 by Olaitanrevealed the following:

o  Pupils feared rather than respected the agpriculture teacher and
thought him a disciplinarian, particularly where physical work was
[involved. Laziness was not tolerated and complaint largely ignored.

He was also seen to be responsible for various outdoor activities as
other teachers, rarely spent any appreciable time in the staff room
and wasnot always well dressed. - N
a To other teachers in the school, he was regarded as untidy,
* disorganized person who did not fit well in the school society. This
“close relationship with the school principal alienated him from his
colleagues as did his access to school farm products. In contract to the
above, he was well respected in the society as they see him as
someone who will solve their é.gric.ulm_ralr_ problems.

The teacher {Agriculture & Labbur} fully aware of the negative image’
of the subject he teaches also his person, may resort to the use of some
certain tactics which may directly and indirectly violate the dignity of the
students he/she teaches or supervises either during the regular agriculture
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]
Such tactics are. '

Tactics Teacher use to Establish rules and Impose Regul'atiox_is l'
Appealing tosense of propriety itisnot polite to actin thv.s wag,.
Direct reprimand-“youshould nothave done t‘natworkt-hls -
Impersonal reprimand “someof youarenotserious about this work’
Ridicule “you have done this work like a baby” L
Exhortation “how canI teach you when you are makingnoise
Command “ Bend down and work” . »
Instilling guilt “Nice people don't work like this
Cessation of activity “ since you can not listen, class, turn to page 4 and
do the first 20 examples” _ - _
Group sanction “If who did that thing do notown up, [ will punish all
of you after school »

. Threat“Iwillsend you away if you do thatagain”.
Putting the childrenin his/her honour. . ;
Promise of reward “I promise you something from the farm tc-)day ;
Awakening fear “you remember what happened the last time father
came here”. . - :

e Exclusion“Goandstand atthebackof the class”.

practical lesson or the labour period. i

e ¢ & o @ & 0©° O

Adapted from | Henry {1971}. Cited in Mandaus, K_ellegha}j & Schwab {1989}

ical Agriculture should inculcate in leaners e
hat I;;?ﬁsgeve?;pment in farm and related agribusiness experiences.
To develop the interest of the subject in the stud?nts. y ;
" To makestudents healthy and develop their major s_kllls ac!eql.}ate y.
To make students choose vocation in the broad field of lagnculture

laterinlife. _ B
" Should be a powerful teaching tool rather than a means pf punishing

and reformingerringstudents.
Should primarily aim at knowledge for the student rather than a
special focus on the “monetary” gains.

Summary And Conclusion _ N )
Th:!grimary function of education is to transmit knowledge and since

the teacher is the one who possesses knowledge and expe‘rh.ance.:, the child it
is believed relative to the teacher lacks both. The tez.acher s jobis to presc;n:
thatknowledge to the studentand itis the sh@ent's job to understand wh ar
is yet to be uncomprehended as the student' is dependent on the t:el:c er.
The idea of dependence implies social relations of power and authority,
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with the student occupying the subordinate status. -
This then goes further to give room for punishments and rewards. This
* paper addressed the area of misplaced attention and priorities regarding
farm practical and school punishments. School Principals, Vice Principal,
Agricultural Teachers, Labour Teachers among others ‘in the secondary
school system are guilty of the misplaced priority :
More often than not, erring students sent to the agrlculture and the labour
teachers were made-to work on the school farm upon thei mstruchon from
higher authority. -
The message usually in"a small piece of paper. though short is
pretisearid directional “send them to the farm”.
From the foregoing, such actions violate students fundamental Human
* rightand other similar privileges of the students. Itis a daily occurrence
in our secondary schools, efforts should be’in pIace toorientate school
administrator on this ‘'menancé:- Complaml: 1n respect of school
pumshments comein4ways;- -~ i
{1}  UnfairSchoolriles ' : : s o _
{2} “Inappropriate pumshment when- compared to the
: nature of students behaviours. .
{3} Inappropriate procedure- in the" admlmstratlon of the
~yoo, punishment, PR
{4} D1scr1m1natory poheles of pumshments '

Recommendations = ..
The followin gare hereby recommended
e ~ School farm should be clearly dlstmgulshed from the school

pumshment ground ancl under.no, mrcumstance should the farm -

be used as an alternative place for pumshment

* . ~.5chool punishment to erring students should be ad.mmlstered by
the labour teacher who is off1c1a11y desrgnated to handle such
mattersand bynoother official. . = . ;

g Agnculture teachers should not double as the labour master asthe

expectations from the two offices are not comphmentary to each
other. : et :
~ All ‘prospective professional- teaehers currently undergomg
" training 'should be'exposed to various:courses that will dwell
extensively on education lawsand the dayto day practice in school.
» - 'There should be a standardized role differentiation among the
v senior officials in"the school system ‘to*avoid multiplicity of

~ Instructions in relation to'the administration of pratical agriculture

and school punishments.
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A workshop should be organized for school administration a__nd
other senior officials on the common litigiouis areas in the school
system and how to minimize them in the discharge of professional
duties of staff.

. Lawyers should be appointed to serve on boards of National, State
and Local Government Education Authorities (Teaching Service
Commission, State Universal Basic Education etc) so as to help
interprete some laws and advise on the educationalimplications of
same in the society appropriately.

. Provision should be made to appoint the lawyers also into the

‘Governing boards of schools (Pry, Sec& Tertiary levels).
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