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Preamble

I am grateful to the Almighty God for life and for
this opportunity to give my inaugural lecture. I
consider the topic of today's discussion very
crucial in the nation's quest to provide qualitative
education to its teeming population. Nigeria has
experienced universal schooling with the
launching of the two basic education schemes the
Universal Primary Education (UPE) and the Universal
Basic Education (UBE). What needs to be done
presently is to introduce quality into the system.
Teachers are the catalysts for such intervention.

It is a common saying that teachers are made but
I found myself 'teaching' before I was made one. I
probably must have been born a teacher. A
daughter of a great teacher and a sibling to other
great teachers, 1 could rightly have been called a
teacher if the profession was contagious but I was
not, until I was made one. I can vividly recall my
first teaching experience, it was in my father's
vegetable garden with a familiar ‘teaching tool'
then which was a cane.( Papa had a few of them
in his study, though he seldom used them. But
whenever he did, you would never forget where
you went wrong). There was neither a black board
nor a piece of chalk, neither Power Point display
documentation nor a screen. I had no expertise in
using them either. I repeated several classroom
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instructions 1 knew, and imitated some actions of
my teachers for awhile before alerting my 'passive
learners' that we were going to learn
mathematics. The choice of mathematics as the
subject to learn may be obvious. It was the only
subject we had to rehearse daily as we chorused
our “Time Table” rhyme. The pupils' in my class,
'fruited pumpkin, waterleaves, maize and cassava
plant leaves showed no excitement in the lesson
or in the channel used. The class proceeded all the
same and they were to recite 2 and 3
multiplication table and that they could not grasp.
Their inability to respond bereft them of their
beautiful leaves and adornment. I caned them till
the garden looked like a battle ground. My “pupils”
were rescued by my aunt.

On another occasion a class assignment was given
to pupils in my class and we all did our best or
rather we thought this was our best until three of
my mates had demoralizing grades. They were
given fail grades of 0% and the score of 0%
depicted as a head with two large ears thus:
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The next day my friend and playmate who was
one of the recipients of the 0% score did not come
to school. She dropped out of school because of
great shame and sorrow of heart.

In another school in our neighbourhood, I was told
of a teacher who divided the pupils in his class into

two groups and labeled them A and B. He called

group 'A' “Island of the wise”, and group 'B'
“Island of fools”. He would normally ask questions
to both groups in the class. Every
attempted question or wrong answer by any pupil
in the “Island of the wise” qualified pupils in the
“Isiand of Fools” for a flogging. The entire class
would be tense and rowdy as members of group
B would be flogged for, a wrong answer from
“Island of the wise”, and also for a wrong answer
from their group. The pupils in group 'B' Island of
fools would peck on their chairs and half wall of
their classroom as frightened chickens, not
knowing who was going to be flogged next. Often
they were not sure of the offence committed.

My first picture of a teacher was a man with a
stick (a cane) standing before the class,
elaborating some points in detail to a small
audience of twenty five (25) or thirty (30) pupils.
To us the pupils, the entire purpose of that
moment resolved itself into the person of this
solitary dignified figure. He was the custodian of
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poorly

knowledge; he was central and the defining
component of our classroom life. We were amazed
at, and scared of his intellectual power, “and we
wondered how his small head could contain all
that he knew”. But he was our model. His hand
was on everything that is taught and learnt. He
controlled the curricular content, the pace of
delivery and the classroom atmosphere. He
controlled how the physical space was configured
and how its prevailing atmosphere was defined.
We were regarded as empty vessels to be filled.
We were actually 'filled' with what he desired for
us. While in the class, we were not seen as paying
attention except when our mouths were
dramatically padlocked and our buttocks glued to
our seats. These scenes kept reflecting in my mind
as I went through my formal training and
professional development as a teacher. Obviously,
the trend in teaching and learning process has
changed today and this has therefore brought a
paradigm shift in the teacher's role. Teachers are
no longer regarded as dignified custodians of
knowledge and disseminators of information. They
are facilitators of learning. As a matter of fact,
teachers do not have to stand in front of the class
or be physically present since learning can take
place with or without them. Today, some teachers

{4 still see themselves erroneously as custodians of

knowledge whereas some of the learners may be
more knowledgeable in the content presented.
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Now, as a trained professional teacher, 1 havey INTRODUCTION

come to appreciate these inestimable resources
My Teachers. I have also learnt to appreciate thei
problems better. One can only give out what on
has. So my teachers (whoever they were) taugh
us as they were taught. A lot of factors may hav
been responsible for the actions of the tw
teachers in these case studies, the scary teach
in a rowdy class who flogged pupils for no
identified offence and the dignified teacher of
grave-silent class, with amazing amount

knowledge in his head. Some of these factors hav
been severally discussed by educationists.
today's lecture, I should be able to highlight mt

contributions to the discourse.

The development of any nation depends to a lar
extent on the quality of education it provides. Tﬁ:
Importance of education to the citizens of a nation
can better be assessed by the statement
attrlbut_ed to Derek Bok, “If you think education is
expensive, try ignorance” (Mason, 2003).

Great nations of the world do not to i i
education and by extension with the dye\/véllg;ar;c1heer:;
of their teachers. The United States of America for
Instanc_e has placed so much premium on
education matters that she has devoted a
commensurate percentage of its budget to the
education sector. All succeeding administrations
tend to maintain this high premium. ‘

=

The former British Prime Minister, Ton i
] _ sh » Bla
Sg&lcngt his ;I?lolltlcal campaigns higl}:lighteg
*ducation as his priority. In a series i i
papers he wrote: of his policy

...We are starting with educati

becaL_Jse education was, is, andat\lftl)i“
remain our number one priority. For
the past 10 years, we have said, year )
In year out, that Britain will only
prosper, and its people will only get
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on in the 21st century, if they are well
educated.... We are proud of our
records - investment up by 50% in
education in real terms since 1997,
(Blair, 2005).

When he assumed office therefore, he stated a
his main policy thrust, “Education, Education an
Education”. It is a known fact that education i
United Kingdom's industry. Ghana with

pqpulation of only 17 million people has 12, 13
primary schools, 5, 450 junior secondary, 50
senior secondary schools, 21 teacher trainin
colleges, 18 technical institutions and 1
universities. Yet statistics on Ghana's expenditur
on education has shown that since 1957 between
28% and 40% of its annual budget goes t
education, (Ghana News, 2009). To th
Ghanaians, education is expected to replace th
“empty minds” of the citizens with an “open one”
(Malcolm Forbes). An empty mind will always wai
to be filled but an open one explores inert talen
andis creative. Anopen mind is aproducer whil
an empty one is a perpetual consumer. T
encourage a wholesome development across th
nations, the United Nation advises that at lea
20% of a nation's budgetary allocation be made t
the education sector. A great value is therefor
placed on education globally.

If you can read thank a teacher; if you cannot look for one.

In Nigeria, education is similarly regarded as an
Instrument “par excellence” for effecting national
development at least in principle. The provision of
quality input to the system is the only assurance
for quality output. A high quality education
provides the recipients personal fulfillment, better
social skills and more diverse employment
opportunities. It reduces the percentage of idle
graduates waiting for government employment
which may not come as expected, if it will ever
come! Teachers are the 'in-put focal point' of such
quality education. They are the key components
for national development. This premise is well
articulated in article 70(a), section 8 of the
National Policy on Education. It reads, “Since no
education system may rise above the quality of its
teachers, teacher education shall continue to be
given major emphasis in all educational planning and
development”, (FRN, 2004:39).

The European commission policy paper on
£ducation and training 2010 refers to teachers as
‘the key players in the way education systems
evolve and in the implementation of the reforms
(Europa, 2005). In practice, there are quite a
number of paradoxes to contain with as far as
education is concerned in Africa. So much fund is
spent on construction of buildings and equipment
to the detriment of teacher development. Pa
Obanya had this to say:

If you can read thank a teacher, if you cannot look for one. 3



African governments are known to
spend a large chunk of their budgets
on education; yet education remains
under funded. The bulk of
educational expenditure is on
teachers' salaries; yet teachers in
Africa are underpaid and ill
motivated,... worse still, while
billions of dollars (from external aid)
have been poured into development
of education, the sector appeared
less developed in the 1990s than it
was in 1960s, (Obanya, 2004:14).

So where lies the problem? The word Education is
said to be derived from two Latin words”
educere”, meaning to lead out and “educare”
which means to form or train or bring up. To teach
is to lead. A teacher therefore leads others to
discover and understand themselves, assisting
them to make the best of their area of strength. It
means there is need for some training and
mentoring in education before it can be impactful.
Perhaps the most effective way to view education
is to regard it as an exposure which should make
an educated man or woman, a know-all
individual. The aim of education in any society at
any period depends on the values greatly
cherished by that society for directing human
development. This is actually the global trend in

If you can read thank a teacher, if you cannot look for one. 4

education. Sadly, Nigeria has erroneously taken
education narrowly as a training to equip an
Individual solely for a vocation. This explains in
part the national craze for certificate at all cost
and sharp practices at all levels to acquire
certificates. Nigerian educational system has
therefore ~witnessed the presence of various
daunting educational challenges including
Inadequate and poor quality staffing at all levels.

The Theory of Human Development

As a facilitator of learning, a teacher has a unique
role to play in the development of an individual. It
Is believed that the teachers' activities while
performing his tasks are often prompted by his
Ideology and training. By training, teachers are
expected to be eclectic, although there are two
schools of thought as to what factor plays a
dominant role in the development process of a
learner. The preformationists hold it that every
child is a miniature man or woman right from birth
and that any development is quantitative. That
means children just simply become what they
were born to be.

The predeterminism theory on the other hand
holds that hereditary values play significant role in
a child's development. Psychologists like Jean
Piaget (cognitive development); Erickson
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(Psychosocial development). Sigmund Freud
(Psychosexual development) and Elizabeth
Hurlock (Intellectual development) are the
proponents of this school of thought. The third
opposing view to both performationism and
predeterminism is the Tabula Rasa School of
thoughts. Tabula Rasa is a Latin concept
translated as “scraped tablet or clean slate”, (Page
et al, 1979, Awotua Efebo, 1999). This theory
holds it that it is the environment and not heredity
which is a crucial factor in human development.
According to the Tabula Rasa's theory every
child's mind is a clean slate for knowledge and
experiences to be impressed upon or written on.
Philosophers like Aristotle, Thomas Aquinas and
John Locke are the proponents of this school of
thought. To these scholars, genetic factor has very

little bearing on human development, (Locke,
1996). |

My early childhood teacher who regarded us as
empty vessels to be filled most probably appears
to subscribe to the Tabula Rasa school of
thoughts. It is important that a trained teacher
takes cognizance of these theories and note that no
one school of thought has the total impact on a
child's development. Both heredity (Nature) and
environmental factors (nurture) do have impac
on human development. By training, teachers
would come to appreciate their handicaps in

If you can read thank a teacher; if you cannot look for one.

i have great
ncing nature but would !
i;ggé?tunitigs to manipulate the environmental

factors for positive results.

Central Theme of My Discourse o
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them achieve the intended lear
such relationship teachers will
custodians of knowledge. Custod
have no place in the 21st
concept of education.

be epitomized a

Fig. I: A Typical Social InteractionIn A
Teaching Learning Event

Teaching and Learning
process

/ ® - Resources
@)

- Learner

@ - Teacher

Teaching is q crucial part of education that has to
do with classroom interactions of the learner(s)
with his/her teachers. It has to do with the
teacher's extraordinary ability to generate “sparks
of learning” even in the most inauspicious
circumstances. Teaching is not “talking and

chalking”. It is an organized social -interaction that
is purposeful and directional.
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Table1I: Indice_s of learning Outcomes from
Teaching Learning Event

LEARNING
OUTCOME
(MEASURABLE ) S
Essential cognitive i
achieve
Knowledge that the learners should rcragigts—
literacy, numeric, core subject
knowledge. .
Tolerance, m_utual understanding
Valties ggnQer equality, respect for life,
ignity and  human rights, non:
vnolenc_e, respect for constituted
(aetjcthorrty, care for environment
Skills and Skills a
' nd competencies includi
Competencies tegrp 1 Spirit (esprit de corps). ~
Btistioiine Willingness and confidence to

practise what has been learnt. _J

Components of the Process
(F)’;oc;szle_s of education though signifi
processelstye . are often ovef'looked. Educational
e pec:a_lly the learning processes are very
. The inputs of human and material

resour

systemcetso eta)re what guarantee the educational

b e referred to as an instrument par-
ellence for national development

¥y
If you can read thank a teacher; if you cannot look Jor one 10

cant aspects

Didactic Material Component

lhe array of media and of quality materials
available to the teacher is increasing dramatically
and has been severally classified by scholars
(Ekpo, 1996; Awotua Efebo, 1999; Imogie,
2001; Mkpa, 2001). Basically, these could be
classified according to various modes by:
- format (print or non-print, software or
hardware),
- sensory stimuli (audio or visual or
audiovisual),
- presentation mode (projected or non-
projected)
- level of sophistication of the presentation
channel (low or high technology), and
- Coverage and use situation (individualized or
small or large group settings).

Every teacher ought to understand some
underlying concepts and the learning process to be
able to locate and use the available materials
effectively. In deed, it is not the class of media
that is important but their instructional values and
how they could be effectively utilized. These
resources are essential teaching-learning
components that would enhance learning when
their instructional values are identified. When
these are skillfully exploited and the learners'
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characteristics are matched with the media their
effective uses are known to:

- Capture and hold the learners' attention,

- provide an increase interest in learning,

- provide the learners the opportunities of
direct interaction with the realities of their
social and physical environments as in virtual
learning,

- provide opportunities for learners to develop
their abilities and interest,

- offer rich opportunities for learners to develop
interest in the learning content, and

- Enhance acquisition and longer retention of |

factual knowledge.

However, studies abound to confirm dearth of
these unique component of the teaching and

learning process. Ndagi, (2003) observed that
education sector has remained in  the quagmire
and has been on a nose-dive in the past one
decade in terms of quality, standards, and
dearth of facilities. Two years after, Kolo (2005)
gave the hall marks of the present day primary
and secondary schools as environments with over
crowded classrooms, with falling ceilings, blown off
roof tops, dangerously hanging windows etc. In a
similar description, a one time honorable Minister
of Education, Dr. Iyorcha Ayu disclosed a strange
phenomenon he observed in one of the southern
states some years ago. He described how
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fr(\) rtllﬁ: welfare and achievements of one anotoi' -
ensure that learning is maximized. In supp
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maintaining a conducive and aesthetic learning
environment Norman (2004) wrote:

More than 99% of our learning is
non-conscious so pupils are learning
much more from the way the
classroom is arranged, the way you
are teaching, the way you behave,
even the way you dress, than they
are learning about the subject you 4
are trying to impart to them. %

In England, a definite effort is made to refurbis ‘
every secondary school over the next 10 - 1%
years (Education Today, 2008). Schools should bet
inspirational places for students and staff as well
as environmentally friendly and safe. Aesthetics :
are also becoming increasingly important in.
schools, with a growing demand for facilities that
are both stylish and attractive, but without
compromising on function.

Beside making the physical environment pleasing|
to the learners, a welcoming, acceptable teacher
who is fond of the learners and is enthusiastic’
about the subject and their learning will have
more impact than the repulsive, lousy, unkempt
and stone-face-know-all-1st-class teacher. ’
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Home Background

In instructional communication such as the one
between a teacher and the learner, home
backgrounds of the two parties are significant
components for quality products.

Frequently, teachers are blamed for consequences
of matters they have no absolute control over
These include:

- how the learners are enabled to frame and
solve their problems,

- how different learners in the class are
treated in their respective families and
homes,

- how families and communities are engaged
in the education of the learners, and

- How the teachers and administrators are
treated.

These social processes often can, and do affect the
quality of learning. Despite these influences on
other components of education, teachers are st_lll
regarded as the significant component of quality in
teaching-learning process.

Human Input

There is a school of thought that holds that good
teachers are born with special qualities and not
made. Some people may be naturally endowed
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with teaching ability though, but effective
classroom techniques need to be learnt just as
professional techniques are learnt in any other
profession. Teaching today is complex and too
demanding for anybody to assume that he/she \_Nlll
not benefit from training, retraining, mentoring
and advice. Teaching or lecturing is more than
talking. In the words of Pa Obany_a, “I_t is not
simply telling someone else something, it is not
simply informing, not simply demonstrating and
not just instructing. There is some element of
leading in teaching”, (Obanya, 2004). The human
resource is therefore a very significant input to the
process. '

Initial Teacher Recruitment

The making of a teacher starts from recruitment.
The selection and recruitment for any profession is
always crucial to the attainment _o_f its goals.
Looking into the challenges of recruiting teachers

for Nigerian schools, Ukeje far back in 1986

observed,

...the production, in sufficient numbers
of knowledgeable, skillful, competent,
committed, properly oriented and
positively motivated teachers in a
period of extreme materialism and
unprecedented rapid educational
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expansion is not an easy task, (Ukeje,
1986: 46).

Probably, the task was much easier in the 80s
than now. It is at the point of recruitment that
most professions like medical practice, engineering
and law strive to maintain desired standard and
consider the issue of staff motivation.
Unfortunately in Nigeria there is no regularized
mode of admission which may give the Initial
Teacher Training Institutions opportunities to look
Into the kinds of quality desired at recruitment
point. It was possible in the past to select student
teachers into the profession because the
prospective students through close association
with senior experienced teachers were able to
show evidence of commitment, intelligence,
empathy, patience, courage etc. Moreover,
student-teachers were selected from close
religious or social communities where people knew
themselves. Presently, Joint Admissions and
Matriculation Board (JAMB) routinely admits and
sends student-teachers to Initial Teacher Training
Institutions, except for some Institutions like
Universities of Uyo, Benin, Port Harcourt Lagos
etc. which of late started to screen provisional
candidates admitted by JAMB first before
registration.
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Elsewhere in other countries the reverse is the
case. Well motivated student teachers with high
academic qualifications are recruited. On the
contrary, the national selection procedures
actually did encourage the woolly admission

pattern for Teacher Education Programme (TEP),

because as a prerequisite to the launching of the
UPE scheme in 1976 a crash programme for
teachers was introduced. Candidates who failed
West African School Certificate Examination were
recruited into the grade II teacher training
programme. This practice is still going on in some
states. Of recent, some state governments have
also directed that candidates who failed their
junior secondary school qualifying examination
(3SS 1III) should be “encouraged into TEP”.
Similarly, before the suspension of the training of
NCE teachers in universities, some universities
used to encourage candidates who failed their pre-

degree/remedial examinations into the NCE |

programme. This recruitment procedure gives an

impression that teaching is a dumping ground.
What standard does the system expect when

intellectually incapacitated individuals are used to
facilitate learning? There is double standard in the
expectations of the quality of teachers to be

produced. This picture is heightened when a
statement like “no education system can rise '
above the quality of its teachers” is viewed side by
side with school proprietors' inability or’
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unwillingness to provide adequate resource input
for teacher development.

In Nigeria the younger generation finds teaching
very unattractive and will only select it when and
where they cannot find a “better alternative”.
lThose candidates selected in this manner often
would be of poor quality. They are those with low
academic qualification, often the residue from
JAMB screening board; individuals who could not
get into Medicine, Law, Accounting or Engineering
would therefore be admitted into Education. On
graduation, if they are interrogated as to the
nature of their occupation, they would say they
have no job. I recall an interesting incident when a
parent called at my office when I was the Deputy
Vice Chancellor (Academic) and requested that her
ward that was not qualified to be adritted into
any of the programmes be admitted to read
Education. She said, “Please try and admit her
even if it is Education.” Teaching is regarded as a
lesser profession compared to Law, Engineering,
Medicine, Architecture, etc. and so the student-
teachers from the onset come into the profession
with low motivation. Thus, but for a very small
percentage of brilliant candidates who willingly
chose teaching, majority of the students who now
go in for Initial Teacher Training (ITT) are socially
and intellectually incapable. Such recruits into any
workforce should be aggressively developed
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through retraining and mentoring. Unfortunately,
this systematic process of teacher development is
missing in practice or inadequate in Nigeria.

Policy on Initial Training and Retraining
of Teachers
By policy seven types of Institutions are
responsible for the training and retraining of
teachers in Nigeria. These are:
- Colleges (and Universities) of Education,
-  Faculties of Education (Universities),
- Institutes o Education (Universities),
- Schools of Education in the Polytechnics,
- National Teachers Institute (NTI),
- National Institute for Nigerian
Languages (NINLAN)
- National Mathematics Centre (NMC)

The above listed institutions are expected to
produce highly motivated conscientious and
efficient classroom teachers, encourage in them
the spirit of enquiry, creativity, nationalism and
give them a sense of belonging. '

The curriculum of most teacher trainin
institutions in Nigeria is structured on a standar
pattern and based on four major areas namely: |
- general studies, in which basic academi
subjects are studied;
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- foundation studies, in which courses on
principles and practice of education are
considered,

- specialization studies, where the student
teachers' intended field of teaching and the
corresponding methods of handling them at
the appropriate age level are considered,
and

- the Teaching practice component, duration
of which varies from one programme to
another.

l'his academic content of their training is also
expected to provide the recipients with intellectual
and professional background adequate to any
changing situation in the country as well as
making them knowledgeable, progressive and
»ffective teachers capable of inspiring the learners
to work (FRN, 2004).

Induction and Internship Programme

Based on the stated goals for teacher training,
their development requires both a professional
education as well as professional development and
these must be provided as a holistic package of
Initial Teacher Training (ITT), Induction,
Internship and Continuing Professional
Development (CPD).
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The Initial Teacher Training is ably provided by the -

seven (7) institutions earlier mentioned, though
under very poor learning environments. There is a
national policy on teachers' induction and
internship but this is not enforced. In section 8
item 78c of this document, “...newly qualified NCE
teachers are expected to serve a period of two (2)
years internshiF and degree holders one year”.
The policy is silent as to the expected provider of
the programme, and there had been no uniform
statutorily planned induction and internship
programmes nationwide until in 2006 when the
Federal Government established the Federal
Teachers' Scheme (FTS) as a teacher development
programme, albeit with a primary aim of:

- addressing the shortfall in teacher supply to
the Basic Education Institutions in the
country, and

- creating employment opportunities for NCE
graduates. This initiative was part of the
Federal Government's effort to assist states
in the implementation of the UBE
programme so as to attain the mandatory
Education for all and the Millennium
Development Goals (MDGs).

Looking at the above objective, it is obvious that the

scheme is not focusing on enhancement or
development of acquired skills, rather on meeting
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the manpower need for the nation. This two-year
programme for unemployed NCE graduates is _the
sole nationally organized teacher training
programme expected to serve as a _perlod of
Internship and preparatory to their formal
absorption into the teaching profession. Thg first
set of participants had merely complet_ed their two
year service in October, 2008 and in 2009 the
scheme began to experience some teething
problems. The management of Universal Basic
Education Commission (UBEC) in order to ensure
that only qualified NCE teachers were inducted for
participation in the programme, carried out a
certificate verification exercise for the second set
and confirmed that as many as 322,400 persons
entered the scheme with fake results or
certificates and had to be delisted (Apeh, 2009).
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There has been much criticism on the quali

the_e NCE products in our schools. Some cgnarl:gd?;
write a correct sentence, or communicate fluently
using basic English language, let alone teach:
what would they teach? Apeh's paper gave nc;

If you can read thank a teacher, if you cannot look for one. 24

Information on the quality of teachers from NTI
programme. However, the current discovery about
the FTS explains in part what has been going on in
our primary and secondary schools. Elsewhere it
was suggested that the NTI, NINLAN and NMC
should concentrate on the retraining of teachers
and not be involved with the initial training of
teachers (Ekpo, 2005). That structure it was
believed would bring quality into. the teacher
training programme. However, Nigeria like most
African countries is facing double challenges in the
various teacher development pursuits. The first.
challenge is the initial training of competent
teachers in adequate number for the available
schools. The second challenge is the upgrading of
teachers' knowledge and skills, (Ekpo, 2006). '

The Making of a Teacher: Trends in Teacher
Development Programime (TDP)

Teachers are categorized into four groups
according to the TRCN Act namely;

- Teachers who hold PhD in Education or PhD in
other disciplines plus a professional certificate
like Nigeria Certificate in Education (NCE) or its
equivalent, or Postgraduate Diploma in
Education (PGDE). _

- Hoiders of Masters degree in Education or
Masters in other  disciplines plus a
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professional qualification in education (NCE or
PGDE).
- Holders of Bachelors degree in Education or

Bachelors in other discipline plus professional
qualification in education.

Teacher Education Programme _inh Nigoe;apulgze
earlier been comparg:d wit ((::1 Loe
programming where a foolish command (

- Holders of Nigeria Certificate in Education
(NCE) or its equivalent,

Education planners envisage that no matter the
efficiency of the pré-service training given to
teachers, there will necessarily be areas of
Inadequacies. The national policy on education has
made provision for meeting such inadequacies.
There is provision for the use of in-service
Programmes to fill any existing gap in their
training. In-service training is therefore to be
developed as an integral part of continuing teacher
education. It is to be a systematic education for
trained teachers. Without such intervention; there
can be no national development because products
from poorly managed schools will all pe poorly
€quipped incapable of engineering any meaningful
development. The teacher and the kind of training
he/she receives is therefore of strategic
importance in determining the quality of
education. The national policy on education puts
the same credence on teachers by stating that,

“no education system may rise above the quality
of its teachers” (FRN, 2004:39).
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Many prominent men and women that have
contributed to the development of Nigeria today
would never have been but for the teachers who
saw their “stars” and went after them (Uwa, 2009
:118). Nigeria as a nation stands to lose great
minds and talents in their generation because
there are no more sensitive teachers to identify

them from the crowd.

Deficiencies In Teacher Education

Programme
A progressive teacher education fundamentally

depends on the content of its training programme
Its curriculum. Teacher Education Curriculum
which aims at producing qualitative teachers
makes adequate provision for acquisition of newer
and relevant knowledge and skills. The teacher
education curriculum is much criticized because of
increased expectations. Critics are of the opinion
that the curriculum does not adequately equip the
student teachers with skills in self evaluation,
leadership, communication, problem solving,
computer application, research and individualized
learning techniques. In effect, the teacher
education curriculum appears not to be related to
the needs of the 21st century teachers in the field.
Majority of the teachers appear not prepared for
new challenges and new roles that are apparent in

a dynamic world such as ours.
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On this, McKenzie (2001) observed,

When it comes to teachers i
and valuin_g the effective use'%?‘rgg]v%
tgchnol(_)gles, some schools are
discovering that the kind of training
Programmes offered in the past may
not represent the most generative
method of reaching a full range of
teachers and their students.

The use of generative
term here mean
behavioral outcome and daily practice will osnlythlfes

Professionally, the i

| 3 pPre-service teac

An;deﬁgegelyeggleﬁped. The student teerzlceggrs adrg
] exposure durin i

practice to make them competent tgeacif:rgh'gg‘

institqtions lack micro
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teachers' needs would bridge that training gap,
again, this is not provided. Also in the cooperating
schools where the pre-service teachers have their
practical experience, the system often operates a
different time schedule from the training
Institutions thereby reducing the actual training
time. These and the incessant closure of
Universities and Colleges of Education in the
country further put restrictions on the actual
length of time the student teachers have for
teaching practice.

Curricular content for TEP is understood here as a
component of quality, and must be viewed in the
light of the changes in contemporary world. One
can hardly discuss the quality of education at any
level without necessarily focusing on input and
output. This is so because education is an
enterprise. Pigozzi at a round table of Ministers of
Education, UNESCO, in Paris expressed similar
views when he noted that,

Much of what is taught worldwide may
be less relevant to learners. There is
need for relevant curriculum and
materials for literacy, numeric, and
facts and skills for life, which include
education on rights, gender, equality,
respect for the earth and other life
forms, health, nutrition, HIV and
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AIDS, peace and respect for and
appreciation of diversity, for it is these
areas that help us develop capabilities

relevant to the 21st century, (Pigozzi,
2003: 7).

Thus, while it is essential for the TEP to concern
itself with the development of pedagogical skills, it
should be noted that a quality education cannot
dismiss the critical facts and information that are
important for the construction of knowledge and
acquisition of skills. These have to be acquired
Systematically through training and continuing
learning. No teacher should be excused from it.

Harvey Ullman did observe;

Anyone who stops learning is old,
whether this happens at the age of
20 years or 80 years. Anyone who
keeps on learning not only remains
young, but becomes consistently
more valuable regardless of physical
capacity, (In Mason, 2003).

A need assessment analysis to ascertain the
nature of training gaps in TEP was carried out,
(Ekpo and Ekukinam, 2006). This study involved
thirty (30) secondary schools teachers sampled
from the three senatorial districts of the Akwa
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i sed
| State. They constituted the focus group use
:':: ”llllns discussion. They were interviewed to ellglt
ffom them diverse training and professional needs
as follows:

. ; ing
their exposure and experiences at usi
Informatlioon and Communication Technology

ICT), _ _ .
&heir)induction and internship experiences if
any, and o .

thgir professional training experiences and
needs.

i i ional gaps and
Ihe analysis revealed various professiona 1
raining rZeeds requiring systematic training _and r;\a
training. Teachers in that target group required the
following:

ledge of ICT skills as well as how the

- Egz\ger gprocesses associated with ||t|s
networking potential can be beneficially
utilized in teaching and learning of- various
subjects at the secondary school level; _

2. Skills in behaviour management when ICT is
used with youths who appear to be more

than them; .
c 8 gé?\gigldcounseling skills to identify learners
with specific |ea|nrning needs within the
ainstream schools; _

4, Ir\?entoring and system support (especially by
the newly qualified teachers) to create
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professional knowledge and learn from each

other; and

5. A platform for complimentary participation:
as they work in collaborative learning
activities and a space to reflect on their

practice. In fact, this was the desire of all
the 30 subjects used in the focus group.

Teaching and learning in a knowledge based:
society have gone beyond reading out of old notes

by teachers to a group of frightened learners.

Such instructional events are known to be

ineffective producing rote learners devoid of
proper understanding of content, constituting a

breeding ground for various sharp practices in the
system. Teachers are active creators of

knowledge; they need empowerment to do this.

Teachers have always been regarded as the main

focus of change in any educational scene. Ukeje

referred to them as “the anchor in the educational
system”. Nine years after, his focus had not

changed as he observed further that without good

teachers there can be no good engineers, no Eood'

medical practitioners, no good lawyers etc (U eje,
1986, 1995). Prof. Ukeje's fears of fifteen years

ago are today's reality. Roads are breaking down
too frequently; and older patients are scared of 3
being operated by today's surgeons. It is |

appropriate to say that the greatest challenge for
Nigerian Educational System is in the area of
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recruiting qualified and highly motivated teachers
for the system, (Imogie, 1999; Ekpo, 2008). The
truth is that such teachers are in very short

supply.

In 1969 when a cross section of Nigerians was
hosted by Nigerian government at a National
Curriculum Conference, it was vividly expressed
that education holds a prime position in the
country. Education is regarded as an instrument
“par excellence” for effecting national
development. Education that should achieve or
which is capable of achieving national
development must be a qualitative one. By
implication, it means without qualitative teacher
training programme where current issues in
pedagogy and resources utilization are continually
discussed there can be no sustained national
development. The TEP curriculum should be
beaved up. Creative writing and effective reading
skills should be part of the courses taught to all
student teachers for primary and junior secondary
school levels.

Efforts At Mopping Out Spilled Water
In TEP: My Modest Contributions

Going back to the three case studies cited earlier
in this lecture, it is obvious that the teachers
lacked basic resources to use. One of the teachers
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ked training in child psychology a_nd classroom
Ina1(;nagement.g Mason (2003) quot_mg_Ed. Cole
said, “One does not get drowr3 by_falllng into water
but by staying there”. If Nigerians, you and I
would make effort to introdu_ce quality into the
“universal schooling” earlier mtroduqed by UPE
and UBE, we will have qualitative education.

Resource Provision And Resourcefulness
in

_II_?];I' ez:l;s gwhen teachers were reg_arded as!
custodians of knowledge and dls_semlnato_rs of‘
information are gone. With the rapid explosion c_)f
knowledge and its attendant development_ in’
science and technology the need to use various
teaching and learning resources in the class is

heightened.

enerate learners' interest,_ encourage
In?eatsi;vity and full class participation in all teaching
and learning sessions, the event should be
resource based. The debate as to the‘
significance of media resource in teaching has long
gone. Emphasis today is on locating the best
medium to match the learners' needs. |

This trend has brought a paradigm shift in’
teachers’ role. The burden of transferring
knowledge to the learners has switched from the
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teacher to the myriad of resources available in the
market. The implication of this paradigm shift to
the teacher is that they should be intellectually
equipped to source for.the required resources that
can play active roles in the transfer of knowledge
and in the provision of different types of
motivation to the learners. The teacher must
equally of necessity be resourceful to improvise
material resources that are essential to all
teaching and learning events when these are not
available and, or, accessible.

Back To Basics: Resource Provision

A competently trained teacher anywhere in the
world needs didactic materials to be effective. The
significance of these resources in teaching and
learning event has almost been over flogged. They
are known to stimulate the learners through both
the auditory and visual controls and in the
provision of different types of motivation to the
learners. Of all the problems that plague education
in this country, the most intractable of them all is
the dearth of relevant learning resources and
inadequate physical facilities. In spite of this
scarcity, media resources are significant
component of the teaching process. The school
System needs resourceful teachers to create these
résources. Resourceful teachers are the wealth of
any school and these are few. We have skillfully
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applied the principle of system technology which is
a rational problem solving approach to give
recommendations for solving the problem of
dearth of media resources at various times and
levels (Ekpo,1997; Ekpo & Ekukinam, 1998; Ekpo
& Asuquo, 1998; Ekpo,2008). For instance the
design and diffusion of an innovative model for
sustainable media production and utilization
(MPU), the use of community resources,
indigenous or local instructional games,
improvisation and extemporaneous approaches I
have used in the class for the training of teachers
are few such interventions.

The Working of the MPU Model

- MPU Model is for design and development of

Instructional Media - With an Action Research
technique twenty eight primary and junior
secondary school teachers were trained using
this model. This was to test the workability of

MPU. These teachers were withdrawn’

periodically to participate on the project. Some
trained teachers do feel that calling on them to
develop their teaching materials will be too
burdensome. With the MPU model, there is no
need to overstretch the over burdened

classroom teachers nor is the media |

development role completely withdrawn from
the teachers. MPU uses an Action Research
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approach to develop the required resources
pleasurably. With the model, specified caliber of
teachers (fast tract teachers or resourceful
teachers with best practice in media design and
utilization) are withdrawn from the classroom on
periodic basis to serve at a centralized media
Resource Centre (State Educational Resource
Centre or Teacher Resource Centre). These
teachers were mobilized to develop curricular
materials and visit their schools to test the
prototype before producing them in commercial
quantity for instructional use. The teachers
became the catalysts in the system, motivating
others to design, develop and use media
resources regularly. It might be of interest for all
to note that the National Policy on Education
made provision for the establishment of such
facility in section I, No. 102(a). It reads;

A network of Educational Services
Centers in Nigeria (NESCN) shall be set
up to provide a forum for exchange of
ideas on the development and use of
innovative materials for improvement of
education. All states, Teachers Resource
Centers, University Institute of
Education and other professional
bodies shall belong to the network of
Information and Communication
Technology (ICT), FRN, 2004:54).
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Fig. III: MPU Model for Systematic Media "

Development

NETC
A
Y
SERC/TRC
N
A4
MPU Team
N AN AN
VY
S1 S2 S3
4 4
S4 S5

NETC - National Educational Technology Centre
SERC - State Educational Resource Centre

TRC - Teacher Resource Centers

S1- S5 - Individual schools

I am aware that the National Educational
Technology Centre in Kaduna has been subsumed
by Open University System but the NESCN
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hopefully would serve as a clearing house for
educational media provision.

Moreover, there has been a major trend in media
technology which can have a tremendous impact
on the teaching and learning processes if schools
were positioned to utilize them. In a paper;
“Integration of Media Resources into Teaching-
Learning Process: A tool in Teacher Education”,
(Ekpo, 1996), I outlined various levels and areas
of meaningful integration of media into TEP such
that a culture in media production and utilization
for sustained integration is enhanced.

- Resourcefulness in Teaching: My major
contribution to knowledge is in this area.
Resourcefulness in teaching involves the use of
community resources, varied instructional
strategies and indigenous games that are
familiar to the learners such that their
(learners) interest in the subject at hand may
be enlivened. Resourcefulness promotes
improvisation and the utilization of alternative
teaching approaches. In this direction and for
novelty, I have created new learning situations
through the use of various progressive and
learner friendly techniques. Some of these
contributions include:
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(1) the use of song Mnemonics in presenting
vital information that the learners must
know, retain and use;

(2) the use of transparencies and overlays to
teach abstract concepts like the earth;

(3) the use of instructional games and
simulation in solving various real life
situational problems in the classroom;

(4) the use of problem-based learning (PBL)
in teaching procedures involved in
analyzing production processes, and in
applying creativity in decision taking;

(5) the use of Relay Story writing as an
innovative technique for developing
creative writing skills in learners; and

(6) the development and use of classroom
learning centres and class resource
corners for participatory learning
technique among very young learners.

The mass media are not often concerned with
highlighting cues or motivating learners, neither
do they provide an opportunity always for practical
work, yet incidental learning often does occur
when children are exposed to these massive
information. Besides, mass media are such
ubiquitous part of children's lives that no parent or
teacher can ever hope to provide these children
with all the learning experiences open to them
through the mass media. Thus, to make media
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provision at this level highly cost effective, the
mass media potentials are exploited for the junior
secondary school curriculum to bridge the gap in
media provision and to supplement available
resources. In a paper, “Utilizing the Mass Media
Potentials at the JSS level for Survival of Nigerian
Educational System”, (Ekpo, 1996). I examined
the various ways mass media could be used at
junior secondary school level of the Nigerian
Educational System to ensure the survival of the
system. It is an empirical study which surveys a
pattern of mass media used by 280 students
randomly selected from five secondary schools in
Akwa Ibom State and 45 in service teachers of
1995 Sandwich programme in the University of
Uyo. Reactions from both the students and
teachers in the sample area proved that a good
percentage of them were handicapped to exploit
all the special properties of various mass media to
the full because these media are out of their
reach.

I have endeavoured to stress the need for
learners' friendly teaching approaches. These are
achieved through
- varying the instructional strategies used in the
classroom,
- varying the seat arrangements in the class and
increase the level of interaction among the

If you can read thank a teacher, if you cannot look for one. 43



learners by reordering the sitting arrangements
to suit the learning concepts at hand, and

- increasing the frequency of the use of
community resources (use of resource persons
and study trips to historical and production
sites for first hand learning experience).

I am in support of purchasing high technology
media like television, multimedia, video or
computer if schools can afford them, and in giving
the teachers the required exposure in their use.

But acquisition of these gadgets alone does not
translate into effective teaching. An idea which
was muted many years ago by Wilbur Schramm
when he wrote, BIG MEDIA, Little MEDIA: Tools
and technologies for instruction, (Schramm,
1976). In a publication, using instructional games
as a teaching strategy at the ]SS level, classroom
games were viewed as good learning resources
that could lend themselves to almost every
learning situation provided a good class
arrangement and control was ensured. (Ekpo,
1991). In 1998 we (Ekpo and Ekukinam) were
able to identify eighty local plays engaged by
senior primary and junior secondary school pupils
in Akwa Ibom State. Structurally, 13 of these
representing 16.26% were classified as word
games. All the 80 games were basically played for
fun and entertainment while 65 (81.25%) were
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played for competition. What was most significant
in the study was the fact that all the games have
significant relevance to their curriculum.

The identified plays exhibited various forms of
instructional values that are relevant to the junior
primary school curriculum. The fact that these
plays are developed from the social and cultural
life of the society made it a more plausible reason
why the plays have relevance to their curriculum.
Local plays exhibit several techniques and features
which are highly recommended by educationists.
Thus, my research emphasis has been on
producing “thinking and active teachers” who can
produce great minds without which Nigeria will
continue to be a consumer nation.

In 1999 while assessing the in-service teachers'
training and their professional needs, the paucity
in the number of teachers with avid in reading was
also observed. More probing questions traced the
gap to their home and educational backgrounds.
Reading is the key to human survival in a
complex, developing and literate world such as
ours. It is imperative that Nigerian children who
constitute tomorrow's adults and leaders be
helped to develop a reading culture. It can be an
uphill task if their teachers cannot read with
understanding. Ohiaeri (1994) identified poor
preparation of teachers on reading at the Initial
Training Institutions as one of the causative factor
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/

to children's inability to read at appropriate age. ft t

was this realization that compelled the

management board of Institute of Education, |

University of Uyo under my leadership as Director

to mount a state- wide training workshop on
school library resources and services to primary
and secondary school teachers in the state. It also

introduced and housed a yearly publication of

Institute's journal titled, “the Journal of Research

and Development in Education (JORDE)”.

Student teachers are encouraged to air their views

and experiences in this Journal. Yearly, we have

endeavoured to make copies of this journal available

to all student teachers in the Faculty of Education of
this University and outside. We equally give copies to

all our cooperating schools where our student-
teachers serve during teaching practice exposure.

Applying the techniques of matching media to the

learner and Piaget's learning theories, the right age

to start inculcating the reading habit in children was |

proposed, (Ekpo, 1999). Fig. iv below gives the

details of learner's activities and the expected

learning outcome.
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Fig. IV: Systematic Actions towards Development
of Reading in Children and Anticipated
Age Bracket

Vocabulary development stage
(form words, sentences and reads)
4 —7YRS.
LA |
Letter —word —visual matching stage (matches alphabets
to words and to visuals)
2!/, —4 yrs.
Al
Letter and shape identification stage (recite alphabets and
tries to identify them)
2-3yrs
LA | _
Development of primary reading interest (needs reading
to, and demands for it imitates sounds)
12— 18 months
| A L :
Visual identification stage (points to pictures)
8 — 12 months
[ A |
Appreciation stage (test for permanence)
(by putting materials in the mouth)
5-7 months
| A
Media awareness stage
(excited and struggles to grab) 4 — 6 months
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Using Piaget's stages of cognitive development, it
was observed that learners at the sensory motor
stage (0 2yrs) were found to be ready to acquire
the reading skill. At the preoperational stage (2 -
7yrs) every average child ought to be able to
associate visual and audio information and develop
some understanding of the printed message
received. This investigation has therefore given
foundation to future studies on reading age and
ability. Learning to speak precedes learning to
read. Young learners attain certain language
competence through listening and talking and this
is eventually transferred to the reading situation.
There are however gaps between the spoken and
written communication situations that often hinder
Nigerian children from transferring comprehension
directly from the speaking to the writing and
reading stages. The paper, “Strategies for the
Development and Sustenance of Reading Culture
in Nigerian Children” (Ekpo, 1999), gives in-depth
analysis of these situational gaps. It gives overview
of available facilities accessible to the young learners
of 0 - 7 years (the reading age) and the possible
instructional strategies that could be adopted for
the development and sustenance of reading culture
in Nigerian children.
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- Use Of Community Resources: In the study,

“"Resourcefulness in Teaching”, a prime step in
linking Formal and Informal Science (Ekpo,
2000), it was stressed that to develop and
nurture reflective thinking among pre-primary
and primary school learners their teachers
should utilize learning activities that involv_e
taking these young learners out into their
environment for:

Lookingwalk,

Listening walk,

Touching walk, and

Smelling walk.

Such first hand and concrete experiences in
addition to the use of all available local games that
have scientific relevance to the formal science
concepts in their curriculum were observed to
facilitate learning and the acquisition, retention
and usability of abstract symbols in science (Ekpo,
1992, Ekukinam, 1998). o _

Looking back nostalgically at N|ger|_an primary
schools. Obanya (1988) noted that during the pre-
independence generation, teachers were not
better paid than today, nor were the schoqls
receiving better allocation, yet teachers an_d pu_plls
were able to transform empty school premises into
beautiful parks, pleasant learning environments,
study gardens, play fields and study trip centres.
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Why are contemporary teachers incapable of
performing this feat? What is the major problem?
In the study, 'Media Development Competencies

among Secondary School Teachers in Nigeria'.

Four hundred and thirty four (434) secondary
school teachers drawn from both Federal and
State government controlled schools were
assessed, (Ekpo, 1992). Two hundred and sixty
four (75.6%) of the teachers had training
exposure in media development during their ITT
but their competencies in the development of the
various categories of instructional media were
found to be generally low. This finding confirms
Moore and Hunt's observation that many
practising teachers actually lack the pre-requisite
training for proper use of some educational
innovations, (Moor & Hunt, 1980).

1n 2000 we had opportunity of reviewing the
Postgraduate Diploma Certificate in Education
(PGDE) in the University of Uyo. A two credit hour
course in instructional Media Development and
improvisation was designed for student teachers.
This has proven to be an effective intervention as
we are beginning to see positive results as
evidenced in the students' prototypes. The student

teachers have opportunities to improvise by °

creating new learning situations, developing and
modifying existing ones. More resources like
archaeological excavations, buried artifacts
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manipulative and realia are located and pooled
together from the community; and these have lent
themselves for instructional use. More creative
instructional materials are on display yearly.

Continuing Professional Development (CPD)
Of Teachers

From the foregone it is obvious that teacher's
development requires both a professional
education as well as professional development.
These are better provided in a holistic package of
ITT, Induction, Internship and continuing
professional development. Without ample
provision in our TEP for a systematic retraining of
teachers, the gaps in their training will continue to
widen. With the grade of teachers recruited into
our teaching force at the primary, secondary and
even tertiary institution, majority who has taken
teaching as a “stop gap”, the desire for continuing
development may not' be visible. This attitude
should no longer be condoned. There are more
demands for qualitative education from the public
and the learners. Over the years rapid and
multiple changes have occurred in our educational
system. There is knowledge explosion the society
is not static and there are changes in pedagogy.
All these need to be integrated into the system by
teachers.
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Teachers should be life long learners because
teacher education is multidisciplinary. They need
knowledge of their specific subject areas,
knowledge of the pedagogy, management skills
and competencies to guide and support the

learners as well as furnish them with proper

understanding of the socio-cultural dimension of
education generally.

The starting point for teachers' development is an
initial teacher training (ITT), but their learning and
development do not end there because teacher
development is not a one-shot event. Visionary
educational planners always envisage
inadequacies no matter the effectiveness of any
ITT programme. Nigerian government actually
envisaged such gaps and made provision for it in
the policy:

Teacher education shall continue to
take cognizance of changes in
methodology and in the curriculum.
Teachers shall be regularly exposed to
innovations in their profession. In-
service training shall be developed as
an integral part of continuing teacher
education and shall also take care of
all inadequacies, (FRN, 2004: 40(74
and 75).
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In reality there is no systematically arranged CPD
programme for any grade of teachers in Nigeria.
Few institutions that realized the need for such
exposure mount orientation, seminars and
workshops for their teaching force. Often these are
also top down programmes not necessarily based
on identified needs.

The former director and chief executive of the
National Teacher Institute, Dr. Moddibo
Mohammed while receiving officials from the
consortium of Teacher Education in sub-Saharan
Africa (TESSA) made this observation;

There are very few and irregularly
organized in-service training
workshops or seminars that aim at
enhancing teachers' knowledge and
skills. Most teachers never have the
opportunity to improve their
knowledge of the subject matter
they teach and most importantly to
improve their practical skills for the
effective implementation of the
curricular, (Mamah, 2005: In
Vanguard).

Ekpo (2005) further observed that majority of CPD
programmes organized for secondary school
teachers in Nigeria are to make them anticipate
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and prepare for change or to clarify one new policy
or the other. Thus, it is obvious from that scenario
that the development of most teachers in Nigeria
beyond the point of ITT is almost accidental. CPD
takes place randomly and haphazardly through
chance and occasional encounters with other
teachers.

A teacher's work and the society he/she lives in
are dynamic, so there is need for a more research
oriented approach to his teaching. Nigerian
teachers should be made to accept that their
teaching roles have changed and that the society
they live in is not static either. They must come in
terms with the fact that they are life long learners
requiring collaboration and networking with other
sources of information and knowledge. Teachers
who are involved in continuous learning process
are active stakeholders in the networked society
and they will be in position to create knowledge
which is required for continuing development of
any profession. Collaborative learning is evidenced
at all levels of a teacher's professional life. It
should be promoted.

From the Department of Educational Technology
and Library Science few CPD programmes were
mounted. Every teacher is working under a
condition in which continuous change, cultural
dispersion and increasing diversities in all areas of
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life are typical features. Teachers should adopt
open minded approach to their work and have
some knowledge in different disciplines required in
their work. Above all, they should have their own
experiences of knowledge creation and see
themselves beyond being dispensers of knowledge
to being active creators of knowledge.

For two academic years, an 'Action Research'
approach was used in a media development
project for preprimary and primary school teachers
in Akwa Ibom State. That project which involved
over twenty five private schools in the state began
with a need analysis. Skills in media design and
production, sourcing strategies and networking
were both developed or enhanced.

More recently, since 2006 I have been
coordinating a fast track reading project tagged,
“Read and Write Now”. It is a collaborative work
with a U.K. research team using synthetic phonics
kits (Jolly Phonics), which will impact greatly on
the reading age of Akwa Ibom pupils. This is a
CPD programme that will significantly raise the
reading level of the primary school pupils with
time, (Ekpo, et al, 2007). So far it is obvious that
it will also raise morale among primary school
teachers as they are empowered with new
knowledge and literacy skills.
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Members of the team are optimistic that the
success of this CPD will restore parents' faith in
the public schools. The decision to use Active
collaborative learning strategies in the CPD is
sustained by relevant studies carried out by
Wenger (1998), Engestrom, (2001) and Craft
(2001).

The Power Of A Good Teacher

The power of wealth and peace is in the tongue
of a good teacher. From the infallible reference
source, the Holy Bible is a case study of a
nationwide religious education programme which
brought peace and prosperity to the leader. It is
recorded that King Jehoshaphat, the king of Judah
inducted some of his top government officials
(Benhail, Obadiah, Zechariah etc) his Levites,
(Shemaiah, Nelhaniah, Zebadiah, Elishama and
Jehoram) the priests into the teaching profession.

Do not ask me where these teachers had their

initial teacher training nor what the curricular
content of their ITT programme was but they were
great and successful teachers by the fruits they
bore. These commissioned teachers taught in all

cities of Judah till fears of an impending war

ceased, all surrounding nations were at peace with

Jehoshaphat and paid him homage instead, (2

Chronicle17: 7 - 12).
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When the learners assess the teacher's worth by
the way he organizes his/her lessons, the
presentation style, his/her mastery of the
curricular content, his/her great moral values,
his/her positive attitude and commanding
personality, the transmitted messages will be
received with clarity.

The Portrait of My Teacher
Arthur Ward cited by Imogie (1999) categorized
teachers into four groups as follows:

- The mediocre teacher who tells stories;

- Thegood teacher who explains;

- The superior teacher who demonstrates; and

- The great teacher who inspires learners.

Which of these was your teacher or your children's
teacher? This is a pertinent question for all.
Obviously, the mediocre teacher will have no place
in the 21st century classroom.

Expectations from an Effective Teacher:
Teacher's Profile

There are great expectations from an effective
teacher. The teacher was one expected to teach in
the classroom, mobilize community skills and
resources to enrich school learning as well as work
with the development agents in sectors other than
education. Great teachers are not difficult to
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identify when looked for. They all seem to posses
certain qualities. These qualities are what the

public, government, parents and the learners
themselves expect as they interact with teachers.
To the learners an effective teacher isone who; -

- encourages the students even when they seem

weak, disorganized and unmotivated,

- loves teaching and uses a variety of
instructional approaches to arrive at the

instructional goals,

- has a deep knowledge and passion for the

subject at hand,

- considers himself/herself as the learners'
parents, listens patiently to their needs and

makes efforts to help even if unsuccessful,

- respects students and does not humiliate them

before their peers,

- does not exact on them or extort from them,
and

- is a model in great moral values and

punctuality.

It is a great responsibility to be a teacher and
there is a lot of expectation from him/her. To the

public a teacher is an individual who plays the
most vital role in the development of any human

being. The future of any student depends on the

qualities and dedication of a teacher. Teachers

play integral role in the development of children.
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They are regarded as individuals who must create
an interest in students to develop, progress and
achieve whatever aims they set for themselves.
Teachers are therefore expected to be patient,
persuasive and to possess strong faith in the
capabilities of their students.

The parents and the general public expect the besﬁ
from their students and from the teacher even if
they fail their wards as parents. Similarly, the
teachers are not expected to settle for poor
performance or grades knowing that'such will
reflect on their ability to teach just as it does on
the students' ability to excel.

Recommendations

Sustaining Quality Teachers

It must be stressed again that quality teachers are
obtained at the stage of recruitment ar!d they
must be empowered with appropriate _trainlng a_nd
retraining. They must be motivated with attractive
working condition.

- Seek out trainable student teachers: Since
teacher development depends on quality input
for effectiveness, intellectually _quallfled
individuals should be attracted into the
profession. There is need to review the present
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recruitment ‘and training procedures. Faculties
and Institutes of Education should insist on
admltl_:mg only high grade candidates as do the
Faculties of Law, Medicine and Pharmacy etc.
Stuc_lent—te_achers should be interviewed before
registration to identify their personal
characteristics and aptitude for teaching. Those
found to use teaching as “stop gaps” should be

screened out. Teaching profession should be .

made attractive and comparable in status to

other professions. National Teacher Institute

(NTI) shoulc! be equipped to concentrate more
on the retraining of all grades of teachers and
not be involved in the initial training of
teachers.

Both award and non-award earning in-service
programmes ought to be provided to enhance
the quality of the present teaching force.
Regular workshops and seminars should also be
planned for the development of the teachers
and attendance at these training programmes
should be made requisite for any promotion.

Pecuniary Consideration: To keep a good and

efficient teacher in the system decent

salary and service conditions as enjoyed by his

/her counterpart with identical or similar

qualifications and experience should be given to
the teachers. The approved Teacher Salaries
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Structure (TSS) is a welcome development. The
payment should be enforced nationwide.

Another major problem of development of
teachers in Nigeria is the non-existence of
incentives in the deployment of teachers posted
to rural schools and expensive cities. Location
of schools should be used as a variable for
built-in incentives. If other professions in the
public service are given relevant allowances
especially rural service allowance and other
hazard allowance etc, there is no justification
for not motivating the teachers who taught
them. Teachers' reward should be both vertical
and lateral. Teachers need rewards here on
earth before the heavenly “well-done”.

Enabling Policy: There should be a uniform
policy and procedure of employing and
deploying teachers as well as the bench mark
for resource provision in schools and colleges.
At the moment, individual state primary and
secondary school board has the sole
responsibilities of recruiting and deploying their
new teachers. Policies on teacher recruitment,
development and retirement should be
enforced. Newly qualified teachers are expected
by the TRCN Act of 1993 to serve a mandatory
period of internship. This should be enforced.
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- Mentoring: For quality control, every newly
employed teacher should have adequate and
periodic supervision by his superior or
experienced professional colleagues. These
could be his/her principal, subject head or
external inspectors of education. It is not
advisable to send “policemen” into schools in
the name of supervisors. Only persons of
integrity should be used for quality control.
Government and proprietors of schools must
provide for proper supervision of schools, and

teaching to ensure quality at all levels of the
education industry.

Professionalization of Teaching: The
challenge of professionalizing teaching is still
very obvious. With the establishment of a
regulatory agency, it is envisaged that with
time it will be able to prosecute unqualified
teachers and raise standard of performance
among the members. With the Nigerian Act of
May, 1993 it is expected that notable changes
will take place, (TRCN, 2005). '

It is worth remembering that the National
Council on Education had at its 50th session
fixed the year 2006 as deadline for all
unqualified teachers in the Nigerian Education
System to obtain the relevant teaching
qualification or face sanctions. This revolving
policy is plausible but its enforcement should be
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worked out for healthy, smooth
fgﬁfeLlr:L‘éntation at various levels of the
education industry. By early 2005, the TRCN
reported that over 500,000 teachers had been
registered, (TRCN, 2005). It is said that the
figure cut across all levels of the_edu_catlcr)‘n
system primary, secondary and tertiary in t e|
public as well as private educationa
institutions. It is also recorded that significant
number of Nigerians abroad who applied for
registration has equally been registered. . _
As a starting point, the Teachers Registration
Council of Nigeria (TRCN) should carry Ol_Jt a
baseline study of curriculum of various
teachers' producing institutions to harmonlze
implementation of its policies. IF is also
envisaged that the eventual publication (?f
qualified and licensed teachers on tlje web lel
be a boost to the profession. Such information
about most countries is retrieved by a mere
computer 'click’, but not from Nigeria.
Efforts should now be made to mop up _aII
“spilled water” in teacher developme_nF to raise
quality of teacher training. Political and
economic crisis may be tolerable but
educational crisis is a generational disaster.
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Conclusion

Mr. Chairman, Sir, for the past one hour or 80
minutes, I have discussed an inestimable
classroom resource, the teacher within the process
of education and his professional development.

His strategic role as a major component in the
process . of teaching and learning has been
highlighted in this lecture. The need to continually
empower the teacher with appropriate training and
retraining has consistently been stressed
throughout the discussion. Teacher development
in the 21st century is not a one-shot training affair
as is currently practiced. Teachers need
opportunities for life long self improvement and for
their continuing professional development.
Teaching is one of the most important jobs in the
world and one of the toughest jobs too. A teacher
is an inestimable resource for the development of
a nation. A teacher's role is so central to this
development. Teaching should not be regarded as a
“gap filling” job. Please note this maxim, “if you
can read thank a teacher, if you cannot look
forone”.
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The Ultimate Teacher

Mr. Chairman, respected audience knowledge is
inexhaustible and the search for it is unlimited. At
the beginning of this lecture I tried to recapture
image of my early teachers and their fallibility. I
will not be done until I have also attempted to
present a glimpse of an infallible Teacher, the Holy
Spirit. As a spirit being dwelling in the body,
everyman needs more than a physical teacher for
inspiration to unravel the great depth of wisdom.
Capoccia observed, “God has put a strong instinct
in man by which he is rendered unsatisfied if he
cannot probe mystery .. he can never be
contented until he can unriddle secrets”,

(Capoccia, 1986).

It is that instinct in man that compels him to
search for knowledge of natural things,
behavioural traits, make discoveries and proffer
theories. An effective teacher creates knowledge
from searching and research. :

A great Hebrew Scholar, Moses, commenting on
this knowledge base of God said, “The secret
things belong to the Lord our God, but the things
revealed belong to us and to our children
forever..” (Deut. 29: 29). It is the duty of a
teacher to transmit the content of God's
knowledge base to the receivers, the learners.
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From the Holy Bible, Jesus was recognized by
renowned teachers of the Law of Moses - the
Pharisees as an outstanding effective, impact-
making teacher. Hear this, “Rabbi, we know you
are a teacher who has come from God. For no one
could perform the miraculous signs ...if God were
not with him", (John 3: 2). We must agree with
these Jewish scholars.

At the end of Jesus' earthly ministry and before He
departed from His disciples, He said, “...I will ask
the Father, and He will give you another counselor
to be with you forever...He will teach you all things
and remind you of everything I have said to you”,
(John 14: 16; 26). This ultimate teacher does not
just impart knowledge to the learners but He
controls the rate of retention of acquired
knowledge.

I have enjoyed the tutelage of this amazingly
infallible teacher during my academic journey. He
teaches by inspiration, explains by illumination of
the mind, and as a leader, He charts a perfect
course and secures the attainment of our destiny.
He is impartial and ever willing to teach any
humble student in any discipline or profession the
much desired truth.

As a matter of fact, He is not a visiting professor
or an adjunct lecturer; He can be more than a
resident professor, super emeritus par excellence
in all areas of knowledge. This ultimate Teacher
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taught Moses preventive medicine and Public
Health during their forty years journey from Egypt
to Canaan, (Lev. 13- 15).

- He led this people through difficult terrain,
becoming a pillar of cloud by day and a pl_llar qf
fire by night, (Exodus 14: 19, 24). He is still
leading men through difficult academic and
professional terrain today. _

- He taught the three magic (wise men)
astrology so that they could identify the star <_)f
the king of kings among innumerable stars in
the sky and led them to Bethlehem, the birth
site of Christ. _ }

- He taught Peter, an “unschooled ordinary
fisherman how to deliver a public address that
created great impact and amazement, (Acts 4:

13).

My Vice Chancellor Sir, the list of success stories
about the effectiveness of this unique teacher is
endless. For me, He has been more than a
resident professor or a professor emeritus in all
my endeavours. Mr. Chairman Sir, r_enowned
professors, dear students, politicians, busmessme_n
and women, seasoned administrators, peasants (if
any) ladies and gentlemen of the press 1
recommend this Ultimate Teacher to all student-
teachers and trained teachers without any
hesitation. He is a great resource person for any
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CPD_. I would_ reduest that you note Bradley's
advice. He said, “If you learn to be led by this
teacher, Fhe Holy Spirit, be sensitive when He
EomTL:jmcate::s, then, you will receive the
nowiedge of God in all areas of your life”
(Bradley, 2009). Y =

The Vice Chancellor Sir, my most respected and
very accommodating audience, I testify to the
indispensability of the Holy Spirit as the Ultimate
Teacher and any one who accepts Him would have
made the wisest decision of his or her life.

‘"Thank you and be blessed.
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