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~ ABSTRACT

. Thissudy contributes to the arguments hy scholars in the social sciences over
the relationship existing among education, social mobility and poverty
reduction using Nigeria as a case study. The argument has heen championed -
by those in the functionalist camp who have established that education -
guarantees higher social mobility and poverty reduction. In fact, it is argued o
~ that it is true that higher educational attainment or g ualifications are a
| stmng.predfcatmj for higher social mobility and living above the p'a'verty o
line in an open society, but this link cannot be adequately established in the -
Nigerian context because of high rate of unemployment. Increased
unemployment has ensured that many graduates, even up to doctorates, roam o
 the streets of Nigeria unemployed We have also argued that this high -
~unemployment rate pérﬁetuates-pwer'Ly amo'ng significant number of
- Nigerians and in turn, poverty ensures that a lot of people remain untaught
- (without formul education). An appraisal of some poverty alleviation
 programmes reveal that these programmes have failed to minimise poverty -
- because of certa in structural and policy problems such as inadequate funding,
corruption, t'nademmte coordination, p'alitical instability, infrastructural
“inadequacies and lack of proper focus, among others. The study recommencds, -
| a.rziong- other things, that lri:;_kl—ing the problems of unemployment in an effective
~manner will ine\.fimbly_ reduce poverty and h elp Nigerians attain the quality
education that can develop our nation, and that adequate funding should be
s provided to our edu.ff('z tional institutions o as to guarantee their accessibility e
by all Nigerians.” . - |

- Keywords: Education, functionalist, poverty alleviation, poverty reduction
~and social mobility, | e | o .
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-INTRODUCTION

"The post-colomal penod has wunessed mu(,h emphdSls on educatmn like

L never before in ngm ja. Inter eqtmgly, the utmosL desu e Dfdlnlost all parents

is to send Lheu children to .school, theu socio-economic Lnndltmns

s nmwﬂhslandmg) Itis nOw seen ds an abe1 r atlon to be llhtoratc or unlaught
A more current r end is that attentmn lmb been dtawn towalds hlghe1
g _.'eflucatmnal attainment whose utilization ensures Uldt the mdmdual and
~his immediate famlly membels will live above poverly. lme if the educatod
__"',',ls employed. This is a symptom of Lled(:‘l"ltld]lbl'l‘l, a term defmed by
o ;"_'_-Blmkmhoff and White (1988), as the use of educational (,ILd(:‘Iltld]b to
- ;measm e SOClal origins and social status. As the level of educatmn In souetyf -

Increases, educaLlonal iequnemems alsa must rise to mdmtam the statu&.

- qno Educatlon has become a guarantee for upwand social mobll:ty -
| Ekong (2003] has aptly summed this up - the acquisition of fm mal

'eclucatlon and skills with high market value has been found to be the route
- for SO(‘idl mobility. This means that lnequalltles in educatmnal opportunities

are cr ucml in social mOblllty Credentialism has one grave (:onsequence'
~ for Nigeria - fust degl ee is glddually bewmmg valueless as companies orﬁ |
-'.'01gamsauons now advertise that ”Postgmduate Degiee is an added
~advantage. Accmdln? to Collins (1_979) credentialismisa wayﬂf mampulalmg '

the educational system fm the bLIlLflt of the well off.

I ducatmn is'a life-long pm(‘os'q that aims at lmpat lmg skllls needed._

- Lo llve apr OdUCLlVG life and foran mdmdual 1o ad]ust well to his immediate
~environment dl‘ld the ultimate Wmld Or universe in. Whth he fmds, hlmse]f
(J (*]{aymh and l(olawole 2008) Ol{olo (1989) defmu, e,du(,dtmn as thtevel

one learns thmug,h cxpc rience, from self, or others to help one survive and
.mastel one’s SDCIal mlheu Dmkhelm (19.::6) v1ewa edumtmn fmm d}’
Socmloglcal per spectlve as the lllﬂll(,m,e exermsed by adult genel*atmns cm.'
those that are not yet 1ec1dy for Somal life. F(lucatmn whlch is one of the;__
" main keys to ewr’mmlc development and 1mpl ovements it human Welf'ire E
~is the process of acquiring general knowledge and Sl{lllS developmg thc[

| '-powem of IEdSDI‘llllg and ]udgment and gencmlly preparmg oneself or

- others mtellectually for mature life (Emeh 2012). Education is also’ one of
~ the key determinants of lifetime ear nings. As a IE‘-}U]t natmns of the wor d
- seerising educatlonal dLlamment asa way of I:acklm g povex ty and depl 1th10n :
(Cdmunss and Poysu 201]] qucatmn 1% thus concemcd Wlth hDW'

. m;.:ﬂ-&:m==1-mmwmm A el
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~ individuals dovolop ihen mtelle( tual Cdpé‘l(’ltl(‘b skills and social awareness
that equip them to surmount lellonges of their social and physical
cnvironments. It is (,hannelled through all agencies which enable man to

~master the various aspects of his environment - social, physical, political,

cconomic, religious, cultural and psychological. In thI&.pIUCCS‘% man adapts
himself to the demands made upon him by the society of which he is a
member. It is thus, a process of impar ting literacy, numeric aml a genel rally
accepted hody of knowledge in society (Nweke, 2008). S
It is obvious that irrespective of the LOIl]p]G}{ltleb In mlnne evely, .
society hd*;lhf‘-l(,*-.ponmblhty of transmitting g,enmdl knowledge, values skills,
technical knowledge: and ideas to its younger generations to enable them
~function and cope with life adequately in the social and cultural mllleu mto -
- which they are born. - .
' I'rom an Oxl)anded pmnt of view, LdllLdthI'l can be Com eived in lt's;
“informal and formal senses. Education hemme% informal when it concerns
itself with all sorts of learning or acquisition by which individuals frequent
- themselves with and consequently survive their immediate environment. |
This informality involved in learning can be casual or haphdzmd and is
very common among preliterate people or nation. ! PR
' In 1ta formalised conception, education can be VlﬁWGd as s.omethmg" i

‘systematic and deliberately executed to achieve ends or inculcate values in

- asociely. In this way, the mode of transmission can be thmugh social agencies -
such as the school church, family, State or pressure groups (John, 2003).
 Formal education is the pmduct of western moder nization and devclopmcnt |

process. It generally takes place in a defined environment called the school -

system, within which knowledge and skills acquired are helpful for the
survival of the entire societly. It is mgamsed on a level by level basis: pre

‘nursery or kindergarten, nursery school, primary school, secondary and |
Lutlmymstlultmns (Nweke, 2008). |
It is important to note that our (,mphasm in this study 1s on fm mal
education and its r L]d-l.l..OI]Shl} y with social mobility and reduction of poverty
“in Nigeria. Thus, we Opérationalise education to mean a formal process of
~learning in which individuals are taught how to develop their intellectual
capacities, skills and social awareness, and to become well equipped to
secure a better living condition and overcome challenges of life. It prepares
people for the various roles demandod by other social institutions, such as
famlly ?OVEI nment and the Lconomy E(lucatmn s a toal tor lemfmcmg |
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| mequallty To an 1mp1esswe extent c1edent1dllsm may temfm(,e social
“inequality. Credentialism refers to the use of educational credentials to

. measure social ongms and 50(,1.;11 status (Btmkethoff dnd White, 1988) It
isa term med to describe thei increase in the lowest level 01 educatmn needecl,
{0 enter a field (Schalet 2001). As the level ofc,ducauon in socnetymcneases
o '_;eduratlonal 1eqml ements also must rise to maintain the status quo.

o “In this work, we refer to cr edentialism as “cr edentml mﬂatmn *1
- situation where thme is hlgh demand for medentnls or certificates. ngum

~as we know today is a “certificate” country; Cledel‘ltldllblﬂ is hlgh in the

-_LOlmle Because of the hlgh emphams on cer tlﬁcate&, as a determinant of

. higher social statuses and eventual r'ecluctlon of poverty when utlllsed .

: ngellam now tend to concentrate their efforts Loward att::umng hlghel-
educational poqltlons or cer Llhcates Thus, jobs that used to require a high

o _sghool dlploma NOwW lequue a bachelm s clegree and jobs that used to.
 require a bachelor’s degt ee now require a master’s degt ee. This is hecause._ -

~as the elite class | mc: eases its pursuit of hlghm de;:,l ees as qulckly, the lowet |
class increases its pursuit of a hlgh school diploma, no real change: occurs.
Cr edenuallsm itis argued, is a way of manlpuldtmg ‘Lhe edU( dtlonal Systcm'
'-Im thL beneﬁt of the well-off (C ollms 1979) ' '

| ~ Over time, ‘there have been serious atgument&. by scho]an in the' '
-"_30(:131 sciences over the 1elauonshlp existing among education, socml

~ mobility and poverty ICdULtlDI‘l in open societies. The argument has been

~ championed by those in the functionalist camp who have established that

~ education g,ualantem hlghm socml I’I'l()blllty and povm ty reduction. Thm}_;-
| ",'-sludy contubuteq to this atgumem usmg Nl{_,el ia as a case study Arising

from the megomg ‘what readily comes to mind are; why and how has
~ education become a gualdntee for social m()blllty and poven,y mductlon'?}' B
- What can be done to educatmn to ensure maximum poveu,y 1educt10n In
ngena? Providing’ answers tn these and othel lelamd issues 15 the mam’;’_‘-t;.

iR th1 uSL Df thls *;ludy

| '_THEORI:.TICAL CONSIDERAT[ONS

' Socmloglsts employ functmnallst mnﬂ]ct and mteractmmbt perspec,twes] |
as distinctive ways of examining education as a socml institution (Schaefer,
2001). The functmnal analysm of educatmn 13 concemed Wlth the_’r-
conseqm,nces of educatmnal mstllutmns fm the mamtenam,e of 30c1ety
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.(Bnnl{el haff dll(l Whlte 1988} Cenerally, fumtionalist'viéw of education

“tends to focus on the positive conlributions of education to the maintenance

“ofthe social system (Nweke, 2008). The major manifest (intended) functions
~of education include transmission of culture, maintaining social control,

promoting social and pollLICdl integration, tr aining and development of skills _
and talents, serving as an agent of change as well as selection and allocatmn L

of roles and statuses (Bunkelhofr and White, 1988; Schaefer, 2001) The

last function is simply referred to as “bestowal of status” and is cr edited to

‘Davis and Moore (1945). In their view, society must distr ibute its membez S

‘among a variety of social positions. Education can'contr ibute to this process

by sorting people into appropriate levels and courses of st:udy thaL w1ll )
prepare them for appropriate positions w1t:hm the labour force.
Contflict tllemy of education looks much like the functlonal lhemy,

except in their value Judgement on the final product, Cunﬂlc,ttheonsts agree '
that education reproduces or transmits culture, socialises yuung peopleinto
patterns of conformnty sifls, sorts and rationalises inequality. Since conflict

theorists see the smual structure as a system ofmequallty designed to benefit
the rich at the expense of the poor, they naturally see an jnstitution that

reproduces this culture in a negative llg,ht Three of the major conflict

arguments concerning education are summarised ds “education is a capitalist

3 “tool”, “credentialism” and 1epmduct10n of inequality (Brinkerhoff and White,

' '1988) Some conflict theorists argue that mass education developed"f

~ because 1tbenef1tedthemLelests ofthe capitalist class. Caplt'ahstsdemanded

~educated workers, not only because literacy made workers more effective,

~ but because they had been taught obedience, punctuality and loyalty tothe

~economic and polltlcal systems (Bowles and Gintis, 1976). To support thle—:’:
- argument, theorists point to the school’s hidden curriculum which socializes

~ young peuple mto 0bedlence dlld confm mity (Bnnkerlmf‘l WE:]tZ emd Oltcga

_201&) T O ) Pt
Ian aclmmst p@l Specllve genel a]mes about ever yday fm ms ofsocml |
interaction in the educational institution. The labelling approach and the
| '(;oncc,pt of the self- fulﬂ]lmg prophecy sugg@st that if we treat people in

particular ways, they mdy fulﬁl our expeclatmns (SLhafel 2001) Becker

(1952) studied publlc schools in low income and more affluent areas of
~ Chicago and- notlces that administr ators expected less of students from
_nelgfhbmlrhoods he wonders if teachers wme accepting thls view.
Subsequently,m Pygmallonm the clasmoom Psychologlst Roberl Rosenthal
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and sc,hm:)l lempdl Lenme Jdc,obsun (1968] doc,umenied what they
lefeued to as a teacher-expectancy ef]ect ~ the impact that teacher’s
e}(pc*clanom abouta student’s pm Ior mance may have on the suldem S dcuml

- anhlevemuu (Brint, 1‘)98]

~ Nigerian formal educdtlon i a colonial hentago M()(lel n oducalmn
- was blought to the southern pr otectomte by Christian missjonaries who
“were confronted with the Lhallengcs of penetrating the hmtelland through

_-evangelmm Muslim education came into ngena by over 300 yeals before

“the arrival of Christian education amund the 1840’s (Fafunwa, 1975).

" However, Muslim education was retarded because education In the 19th

C cnthym ngena tended to mean Bible knowledge, Christian ethic, Chr istian
- moral instruction, Christian literature, some arithmetic, language and crafts;
| ~directed towards the production of good Christians (Fafunwa, 1975) The
goals of Christian missions’” education were to produce teachers to assist in
teachmg of the gospel and commercial activities (Og,huvbu ?()07) The post—
,'_(,olmndl era witnessed educational drive by the EdllCdtIOIl administrators _
who went into the hinterland and other remote arecas Lo recruit children

- mtopr 1mc11ysdmols NCVOIth(‘l@S‘% education was meant (o inculcate respect
~ for the worth and dl,g,mty ol‘"lhe individuals; faith in man’s ability to make
rational decisions; moral and spiritual values in 1nl,elpclsmml dn(l human
relations; shared IC‘prIlblbllll.y for the dignity of labour and plonmuon of

R -_'the emotional, physical and psythologlml health of all Chlldlell (FGN 2004).

RN Nwe ke (2008) 1dent1f1ea major pIObI(’I’ﬂ‘} of modu n cdumtion n
..contempul ar y ngel la as mddﬂquatc funding, madequate, infrastructure and
teaching aids, mddequdte and unqualified teaching and administrative staff, __
commercialisation of educatmn (high costs of education), falling standard
oof eduuatmn atudont cultism, *-.(‘-xual harassment of students, _and the-
:emolmenl Dfunqlmhllc'd Candldﬂlcs mto lhe hlghm 1mt1mtmns E e

"-sa_ci,a,l_Mobiuty Defined

“Social mobility refers to the rn'c':)\_}"eri)é_ht_ﬂf i__i_"_,ldiv__id_u_'a]f;..__amI.-. gr'o:up's_beme,en;. -
~different class positions. It refers to movement of individuals or groups
from one position of a S()uety s stratification to another: The rise of a child

from a poor bdckgmund to some pos;tmns of great p:eatlge powe1 or
financial reward is an example of social mobility. 'Ihmé are two ‘ways of
studying sacml mnblllty lust we mn look at penple s OWn caxeeu = how
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far they move up or Jown the socio-economic scale_in the course of their
wcnkmgjllves According to Giddens (1996), this is called * ‘intra- genelatlonal

- iy T AT '_;':.-u T et R LTI ey g A . = e o

mobility”. Alter natively, we can analyse where children are on the sctlle*_ &

compared with their parents or grandparents. This is mobility across
- generations and, thus, is called “intergenerational mobility” (Giddens, 1996).
- Intra-gencrational moblllty occurs withina seneration and is defined
_;15 changes in social status over a single life time. It occurs when a person
- strives to change his or her own social standing. In some societies where
people are dlwded into castes, social mobility cannot occur. Whatever caste

“aperson is born into, is what he or she will remain for the entirety of hisor
“her life. However, in Merit Based (,u]lmes people are-free to move upand

down the social ]ddd(,‘l For instance, a woman who enters the paid labour
~ force as a teacher” s aide and eventudlly becomes superintendent of the school
district exper iences upward intra- gumalmnal mobility (Schdefet 2001) |
© On the other hand, intergenci rational mobility occurs across

. .genel ations and is defined as changes in social status that occur ﬁ om the '
‘parents’ to the children’s generation. This type of mobilily is both merit and

‘non merit based. Ability and hard work affect social moblhty but so does
parents’ wealth, race, gender and luck (l arcau, 2003). lntmgcnemtmndl
mobility involves changes in the social position of children relative to their
- parents. Thus, a plumber whose father was a physician provides an example
of downward inter generational mobihly A film star whose parents were
both factory workers 1l]um atos upward mrel,g_.,enemtmnal mc:xblllty
| (9(:11(*&}1 2001). |

According to Devine (2()04) pments mllueme can affect the chlld

~ social mobility. Parents provide a good education to their children and also

~ help them make important connections with people in order to expand their
"aoual network. Parents that can create mual capital for. their children tend
to increase their children’s social moblhty - i n
Sociologists a]qo distinguish between structural and exchang
-mommy, horizontal and vertical mobility and upward and downward
‘mobility. Structural mobility is a type of forced vertical mobility that results
from change in the distribution of status in a society. It occurs when the
demands of a particular occupation reach its climax and more people are

'nec:ded to fill the positions. Giddens (1996) refers to structural mobility as o

“upward mobilily made 1)0*-.*:1[)10 by an expansion of botter paid occupatlonb |
at the OXpelm of more pomly pald unca | . g
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- Fxclmnge moblllty lS lhdt whu,h is not qhucuual The keywmd Lxchange _
L -_'_mednq trade off. This means Llldt IIIStGd(l of p(_)blthl’lb Ioachmg the Lhmdx

~and more people needed positions are dmppcd and someone else’ must

~ step up to fill the position. Accor ding to Giddens (1 996), what is meant by]'
e _exchange IIlObl]lty is that there is an exchange of positions, such that more

~ talented people in each generation move up the economic hlEldI c,hy, whlle:

:ﬁ_ :the leba. talented move down

Ilm 120111&1 moblllty I cfex s to a sduatlon WhCl e one moves Imm onei;'f'-

_Iboual position to another of the same rank. An airline pilot wlm bemmes
-~ anair force officer (occupdtmm of the same prestige rankm?) experiences

o houznntal mobility. However, if the pilot were to become a lawyer (an
L _ouupatmn that has. lnghel pmsuge tanklng) he or she would expcnence'__}_
- “vertical moblllty” -~ the movemem from one social pommn to another of a -

',',"-._(11fferent rank. Vertical moblllty can also mvolve mdvmg “downward” in a
- society’s stratification system, as would be the caseifthe airline pllot becomes

abank teller (a position with lower presti; ge ranking). Accor dmg to bcllaefel*"_
',i(£001) Pitirim Sorokin was the [u&t bocmloglsts to dmtmgulsh between‘?’_”}.
- horizontal and vertical mublllly o L e
Upward social mobllll,y isa chaugc ina per SON’s somal bl’ﬂtllS I esultmg{ .
~in'that person lecelvmg a hlghel position in their status system leewwe

downward nmhlllty results in a lower position. A pnme example nl an

~oppor unity for upward mobllltynowadays is athletics. Thereis an increased

- number of minorities seeking careers as profesmnnal dthlotes whlch can

| ~either lead to improved social status or could potentially harm them due to
- neglecting Othel aspects of life, such as education. Otite and Ogionwo (2001)

~note that upwax d social mobility is when the 1nd1wdual is supposed to have'},
““moved up’ and downwald soual mol)lht,y 15 when he IS suppo*;ed to have?_f_.:

R nmved down

' poverqi 'Reddctmﬁ“Eicplained L

| . .-Socnal sc:entmts eSthlEl”y SDLIO]Onglb concewe of poveltym euhm absolute_-‘”-_;
. or lelatlve terms. Absolute poverty means the mdblhty 1o p10v1de the_.

minimum 1equnements of life. It refersto a minimum level of subsmtence
By contrast, lelatlve povelty mean*; ‘the mahllll,y to maintain what ones.
society legards as a decent standard of living. It is a ﬂOang:, qtandald of
-'depl 1vat10n by whlch people at the bottom of a q()::lety whatevex thelr
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.hfesl,yles are judge(l to be dlsadvantagod in mmpar ison with the nation as
a whole (Brinkerhoff and White, 1988; Schaefer, 2001). _ -
Generally, poverly is seen as a multidimensional concept and thus
‘involves both income and non income factors. Thus, poverty refers to a
“general condition ofdopx ivation which comprises social inferiority, isolation,
physical weakness, vulnerabilily, powerlessness and humiliation. Thlf;mean-:.
that the poor have no access to basic needs of life such as food, clolhmg

decent shelter and are vulnerable to m(,eL social and economic obllgatmnb o

[C ambcn 1995). Using the “basic needs approach”; the World Bank sees
poverly as a situation in which people are unable to fulfil their basic nceds
~as well as Jack of control over resources, lack of education and skills, poor
health, malmllntmn lack of shelter, poor access to water and samtal,mn_._ |
~ vulnerability to shocks, v1olc,ncn, and crime, dnd lack of pahtlcal fl(:edom -
~and voice (Uzoh, 2016). o . N

S - Poverty could be e}-:[)lesaed In Lhue ways by the mahlhty of an
~economic unit (an individual or a ‘ﬁmlly) to satisfy his basic needs due to

lack of adequate income or property;. by lack of Opp()l tunities for the

- economic unit to generate adequate income with which the basic needs

could be met; and by lack of means to change this condition of lack (Repmk
-1994). Within almost all socicties, the poor tend to oblain the worst
education and vocational training and to have the least socml status and

- connections to help them to obtain stable and remunerative income

- opportunities (Broomley and Gerry, 1979). Their very povmty usually
- prevents them from supplementing their income to a significant degree
L tlnough investment, inheritance or major windfall g gains (Ekpenyong, 2003).
| ~One simple truth behind different approaches to the explanation of
. povm ty is that the poor are poor because: they do not have good jobs. The
~crux of poverty is lack of jobs that provide steady work at a decent wage; 4a
 wage that would enable people to support themselves and their ﬁmlhes
(lh‘ml{elhoﬂ" and White, 1988). Poverty reflects glaring defects in the
economy because it manifests itself in the forms of mass penury, massl_ o

.'unemployment poor welfare services and increased dependency among -
‘other things. The failure of the Nigerian government to provide adequate
‘welfare services and infrastructure development has continued to promote
Jow human capital dwelopmenl, and increased poverty. Poverty reduction
mmf; at lmpl oving the living conditions of the pom lhdt is increasing then
access to the basic needs of llfe and enlmnmng lhenr ablhty Lo meet socnal
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polltlml and economic ()bllgatmns Ofa ﬁulh “povu Ly(,annol be completely
eradicated in any society, hutlta mte or magmtude can b(* di dSl.lL-El”y.I-CdllCEd |
or d”CVlr]lLd ' : ' ' ' T

kA SomePovertyAlleviatimrStrategies inNi_geI*ia

A lot of eLnategjleq have boen quggestod for povm Ly TG(hl(‘LlOH Wmld Banl{'
(1990) has suggeqted that povmty would be reduced if economic growth is
~ promoted and special plogmrmnes carried out to increase human capltal"
formation.. Van de Walle (1990) opines that investment in human capltal- |
and qatlsfat,tlon of basic needs would dir ectly solve the problems of povel ty.
~Rural development has been indicted as an essential factor in poverly
- reduction. According to World Bank reports, fast rural growth ’1(‘(3(3!01 ated

 the improvement in the qual ity of life of the poor (Oba(dn 1997). Repmk

- (1994) and Robb (./ZO()D) argue that if general conditions which would allow
" man tolive | in di gnity, permit pmp]e to be free to take 1}1011 own deuqmn% in

- life and the poor to participate in social, political and economic dec,mon '

making are created, then poverty would be alleviated to a great extent
| Athlbung (199 ]) submlts that population restraints are a vital tool for
~ poverty reduction and that poverty reduction should be linked w11h.'] __
~education and health policies for the poor. For Ukpak (2000), povmtycuuld
“be reduced if remunerations to the working poor are impi oved. T
- Several strategies have been adopted by Nigerian gover I‘IIHEHL’:: to_ o
: xe,duc,e or alleviate poverty. Hawevu cally poverty allevmtmn medqu;esj"

were talg,eted at the agricultural sech Agr 1cultuml or xmal dew,lopmem
- aimed at increased agricultural productivity, increased income and increased g

 standard of living of the rural dwellers (Ekong, 1991; 0jo, 1991). Agricultural |
Development Pm]er_,t (ADP) was therefore a(lupted to ac hieve the above-_ |
desired ObJGCthG'S The common features of ADP included: an input and

credit delivery sy%tom thmugh well defined farm service cenlres close to

 farmers; massive programmes of rural feeder roads construction to apen._
up rural arcas and enhance input delivery and pI(JdlICO cvaluation from

the hinterland; an efficient extension and manpower U dmmgf system_f”

supported by adaptive research; and a semi autonomous project _
momtoung and evaluation unit (()Jo 1991). ADP hLCdI"ﬂC very pc;)pulax_,

“among farmers but failed W()efully bemuse farmers wer e ver y slow to adopt o
~ the 1ec,ommended pld(.,tl(:e:» due to poor plannmg pEll u(,ulanly, with xegal d'

. - s .
- - 5 ¥ - e g L - PR N gt~ T e m— T
. =iy — 1=:___ e L ] —:wvu--ﬂ—-‘ﬂ-ﬂm*u:"_—-'v——'_il_ﬂ-'#m _.-_,—_—L‘.,.Ir'_‘#—-u. L T ——t N e e s el U ity T e e o il . m_;u..ﬂ_. Al TR s r o y—— ._#;._ ___Ln:q_-‘_. .n*.a---n- b ,,_-T;-_J;._-_,.. T .._i'. )




Journal of Research in E-'ducaﬁan and' Saciety
VOlume 10, Numbe: 3, December 2019; IS‘3N 2141 6753

- Published By | |
| l“tmmmm“‘ﬁﬂme for Integrated Development l{cwmch,ngcnd
. In colluboration with

C uppm stonce U nwe: s:ly, Luanshya, ﬂﬂmhm

- s Ty e LR 5 kel Iy —— T S * e g e T ey '--nﬂ!'q, = rEr—— i s m——— e R == P

m

to the agricultural resear ch and extensmn component (010 1991) and the

programme could not meet the criteria of mtegtaLLd rural clovolopn’lent'
(Lkong 1988). | | T -
- The poor pel formance of ADP led to the desngn anfl dd@ptmn of the'-__

| (neen Revolution (GR), ()pemtmn Feed the Nation (()FN) the River Basin
" *Developmcnt PlO]ELtS (RBDP) and the launching of the Agricultural Credit

Guarantee Scheme (ACGS) between 1976 and 1978. The aims of GR, OFN

and RBDP in aggregate were to; (a) regenerate rural agriculture; (b) provide
- modern farm settlements with basic amenities such as.electr icity and portable
~ water supply; (c) create a Cungenml uwnonment in the mlal areas to
~discourage farm labour from mlgzalmg to urban centres (I:kong, 1997)_ .
Instead of these ploglmnmes to regenerate the rural agricultural process

SU as to alleviate pover ly, they accentuated poverly in Nigeria (Ettah, 2004).
' Various anti-poverty programmes were also launched between 1986
~and 1990. These included Directorate for Food, Roads and Rural
Infrastructure (DFRRD); Primary Health Care Scheme (PHCS); E:»,panded_'
Programme on Immunization (EPI); National Directorate of Employment
(NDE); Mass Mobilisation for Social Justice and Economic Reconstruction
(MAMSER); Better Life for Rural Women; National Economic Reconstruction
- Fund (NEFR); l’u)plf;"; Bank (PB) and C ommuni'ty Bank (CB). DFRRI was
B ‘mainly for the provision of public goods like electricity; pm*table water and

access roads among others. PHCS and IEPT were to bring health services

~and awarencss to the rural ,dwellel_s. ND_L was to-train the unemployed- |
~ youths in diverse arts, crafts and trades and afterwards provide them with
soft loans and equipment for self en'l'pl(:}yment; MAMSER was to bling-_'
~awareness to the rural dwellers, encour age and mobilize them to participate
| effmtwelym political, social and economic plogmmmes The Better life for
Rural Women was to enhphlen and train rural women in various COLHgG
industries and to support them with funds and equipment to become self
employed The Community Bank and Peoples Bank were to provide credits
- to the poor, rural and small investors. Apart from PHCS and EPI which : are
still surviving, these pr ogrammes have failed (Ettah, 2004). o
~ In 1991, the Federal Government launched the National Housing
Scheme as a variant of poverty reduction programme. Handled by the
~ Federal Mortgage Bank, the scheme was to provide financial assistance (soft
loans) to civil servants to aid them build their houses. Both the [‘edeml and
- Slate _governnmnts su].)plemented the scheme,by ,const}‘u.t:ting “low cost”
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| '_’f""-houaes tu he snld to the low mmme pub]n, HOWEVGI the DOOT could not’
~ benefit from the scheme as they did not have the. money to affor d the xent
o or oulr lpht pmchaqe of the houses (Egware, 1997). BT
- In 1997, the Federal Government launrhcd the Commumty-
?_'ngmmmo for Poverty Allevmtlon (COPPA). The aims were to: (a) improve
~the nutritional status of the poor through food security and improved
~services; (b) improve the living conditions of the people thmugh targeted

. costeffective, demand driven and promptly delivered programmes and (c)

o mhance the pmductmty of the poor thr ough skills 1mpiovemonl, (Lkong,'
- 1997). COPPA also failed to alleviate poverty. COPPA’s failure to achieve
- poverty reduction led to the adoption of the National Poverty I3 1dd1catmn :
- Programme (NAPE P) in January 2001 (& I{Ung 2003). The overall talgct of
- NAPEP was to completely wipe out poverly from Nigeria by the year 2010.

- The formulators of the programme identified three stages to the atlainment
~ofthe ambitious target: the restoration of hope in the mass Ofpom Nigerians

(through pr owdmg basic necessities to hitherto Ileg](?(,ted people particularly
‘intherural areas), the xestm dthIl of economlc mdependem,el and conﬂdenw

S ‘as well as wealth creation.

What then is ]C‘bpl’)nblbl(} tm the ﬁ,uluu, af povmty a levmtmn" __

: '-"fl'pxogmmmes in ngu ia? Emnme [.500.3) 1dﬁ,nuﬂm the pmblen’ls ofpover Ly_:' o

alleviation pmgmmme& to include lack of proper focus; ‘inadequate

~ coordination; polltlcal lI‘lStdbl]lty, unwneldy and expdnswe *‘;COpe lack of

“ exe(,utlvc* apauty, corruption and mmmdnagcment top down r‘ather than

~ “bottom-up’ "approach; duph(,dtlon of 1mp]9mental,1m] agencies; micro-credit
PlOblﬂmb, absenca of cost effectiveness in some poverty alleviation

programmes; high admlmsn ative cost; inadequate funding; slow economic |
gr owth or infr astr llLtLH mad(,quamex and macroeconomic and sectoral
problems such as mﬂdtmn unemployment, and lack Of modm n umh nolngy |
among others. K SRR h

; qucai:lon S()Lml M()blllty and P(werl,y Reductlon L‘;mhllshmg the e
Nexus - TR - - i

Empirical literature is replete with evidence that education ensures high
social mobility as well as reduction of poverty. ".[wn souolf)glml studies (Blau
‘and Duncan 1967 and Featherman and Hauser 19 78) Ilnd that educ,dtlon'_ |
p]ayb a Clltl(dl lole in Soual mnblllty The 1mpdct Df fm mdl Schcmhng on.";
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adult status is even g,lcatm than th at of f'nmly bacl{pmund (S(,hdelm 2001)

Turthermore, education represents an important means of
inter g.,onemtmnal mohxllty Three- [muthsul"mllege educated men achicved
some upward mobility compared to only 12 percent of those who received
no SLhoolmg, (Davis, 1982). According to Okogie (1997), educatlon o

constitutes a major indicator of knowledge and skills levdopmml Hill and

- King (.[‘)9‘3) observe that the benefits of knowledge and skills dex{elopmenl, |

. may be grouped intomarket and non market categories. The market benefits -
Cinclude hl}_{ht}l earnings and greater labour mobility at mdmdual levels,

“higher gross national productivity as well as GNP growth at the

~macroeconomic level. The non-market benefits, on the other hand, include

" improved health and numtmn ]OWEI mlantmmtallty, gmatex feltlhty contml] -

~and many others.

| Appleton (2.0()1) discovers that hlgh llvmg atandalds and povel Ly".'
reduction were influenced by education which has a role in determining

- access to different aou:ms of income in Uganda. He.found that primary

- education raises access to “non-agricultural self ompluyment ; poverly is
- lower in educated houscholds; and employment wage earnings grew

~proportionally to levels of educational attainment - primary school

graduates generally carned more than the uneducated, secondary school
~graduates earn more than primary school graduates but less than the
~ tertiary level graduates. This situation would seem to be the same in lefel i
| wheu, gnadual,es of tertiary institutions earn more than under graduates.
- Some developed nations attained their current status due in partto
'”'then heavy investinent in oduccmon and human capital development. For |
- example, the East Aqmn nat,mm in their economic transformation bid
‘invested heavily in human capital and thereby drastically leduced the

~ technological gap between them and the advanced nations (Ekpo and Umoh, | B

- 2004). This was achieved thlouyh the encouragement of technological
transfer from foreign investors, investment in knowledge and *;lulls_._
| development and the education of large number of skilled engmems who_
~were able to adapt the most advanced technology (Stiglitz, 1996). o
| Lducation occasions social mobility and enhances the acqumltmn of

skills and competencies that are connected to income. It is a key to national

“development (Tugbiyele, 19771). Education in general is not jUStd‘;SOCldtOd
‘with national development and poverty reduction but also with personal
develo;)menl and the emdnmpatlon of women (Mwmmkatwe- ]977) A
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situation whete llle ngel ian woman is hlgrhly educated would mal(t, her
stand a better chance of contr ibuting to the houschold income and to the

B -nalmna] economy, thereby reducing poverty in her home. Wa,g,eq dnd_'
- ear mnfra tend to (,ouelate with the amount of educatmn a person has

| ()btamed nghel educational opportunities are nec,esamy in order to pull
| dway from the poverty line. Accor ding to ]dCObS (43()0.:.:) 0f the 3() fastest
~ growing occupations, more than half require an associate dey ce or hlgher
~ Yet, these jobs arce less likely to supply additional jobs to the labom market,
 meaning that the majority of job growth is found in lowuwage jobs (Jacobs, -
2005). These low-wage jobs are lmkcd wnh those people who have less

- education. Workers in these areas are deemed unslﬂlled because it does

-not lequu ¢ a greal dmoum of educ,atlon in o dF‘l to perform theae ]obs, S0
the stereotype g roeg ' e | o

o How Strong or Real is thls lmlc in ngeua?

~ From the fmegomg, it is evident that education is a atmng:_, deLm mmant ol’f--' :
,hlgher social mobility and 1mpmwd living Condltmm in open societies.
Improved living. Londmon:. come as a result of hlgh Sdlaly carnings, with

which one can take care of his hasic needs and that of his thl‘%E‘hOld In

_ngena hlghm cducational quahfu.atmm or Cmtlﬁcale aleneedcd for hlghﬂ
income yielding careers such as law, medicine, Leachmg in the hlghet o
'_msl,ltulmns pohtlcs and so on Illghm educatmnal atmnment is required -
~ for the uccupatmn of higher pomnonq or ofhcm in lmge olganmatmm b
- whereas low education qualifications are reserved for lower positions. In

. these cases, educatmn becomes a sure way to higher social or oc,cupatmnalli -

statuses and to cventually alleviate poverty. However, there are clear
“cncumstances where the reality of thislink does notdpply lhEIGdI(‘bEVGl’i]
ng,m lans who have higher educatlonal degn,e,s f;,von up 1;0 Docl,mate and
are ‘;nll poor or unemployed. | | IR S

“How do we explain the condllmn ::)fmlllmns of unmnployed 1 a(lualeb -

'mammg the streets of Nigeria vis-a-vis the nexus of education, social mohlhty

and poverty reduction? Increased unempluyment has made nonsense of

the reality of this nexus in Nigeria. This country has all it takes to create
jobs for the teeming populatlon that is turned out flom higher institutions

~every year. But government has not puonllsed provision of employment
as a sure way of enhancing the much talked about (lwe]omm‘-m we desire.
| lt mfhcos to 5ay tlmt uncmplaymcnt is a btl u(,tuml pmhlom and Str 011;,_
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