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Abstract

This paper, employers rating and preference of NCE
and graduate teachers: Quality in question is an
empirical study. It examines quality and performance
of NCE and graduate teachers, by judging them in the
areas of mastery of subject matter, communication
skill, record keeping, dedication to duty, teacher
personality and participation in extra curricula
activities. 50 employers were randomly selecied to rate
their newly employed teacher who belong to this
category. The employer rating and prefevence of
teacher scale (ERPTSS) was used for data collection.
The results of this study show that graduate teachers
were rated higher in mastery of subject matter,
cominunication skill and record keeping. While the
NCE teachers were rated high in dedication to duty
and participation in extra curricula activities. Based
on the above, this paper recommends that the
Jformation of these teachers be re-examined in order to
keep the education system alive.

~

Introduction :

The Nigeria cducational system was actually from the British system of
cducation. It is so because until 1960 Nigeria was a British colony. On
account of this, the philosophy, curriculum, structure, administration
and planning of education then were all after the similitude of the
British. At the wake of independence, well meaning Nigerians started
qucrying the relevance of that curriculum to the overall development of
Nigeria. Consequently, the 1969 curriculum conference was held and
the decision published in the 1977 policy on education. The policy



document at inception made provision for five categorics of teachers

These are:-

Grade Il teachers for the pre-prirﬁ‘ary level

- EICE tegchcrs for the primary and Junior Secondary level
- miversity  Graduate teach i ]
S chers for the Junior and Senijor

- University Graduates with rofessional ification i i
disciplincsforcholytechnigsand e
- University Graduates with ificati
i postgraduate qualifications for ¢
Colleges of Education and the Universities (NERDC 2002;)r e

The quality of life and work in our public

sch{_)ols and colleges and the very

environment in which teaching and

learning take place have become a thing

of shame and a source of embarrassment

fo many of us who have an idea of what

;duclaégnal institutions should look like

pp. .
The nesultagt effect of the situation culminated in the much decried fall
in acade.m ic standard, wide spread of indiscipline, examination
malprpctnce etc. The situation according to Udeanna (2002) puts a
question mark on the product of the school, such that employers of
labour. detest the quality of teachers produced by the colleges of
education and the Universities, Udeanna noted that private schogls are
compelled to source for al.1d retain qualified and experienced academic

Il}/‘

that the minimum qualification for entry into the teaching profession
shall be the Nigeria Certificate in Education (NCE). But Abdulkadir
(1988) opines that the issue of quality education does not stop on setting
minimum academic standard and setting up high entry requirements
and high cutoff points, but also on improving the conditions under
which students both in and outside the classroom are made to learn.
According to the report of UNESCO (1998), improving education in
any nation depends heavily on two factors (1) the quality of teaching by
the teacher educators (2) the professional output by the trainee teachers,
when they are finally engaged.

This paper is necessitated by the worries of Nigerians about the quality
of teachers produced by teacher training institutions in Nigeria in
contemporary times. Like Dike (2001) asked, with the troubling
revelation of shortage and “half-baked” teachers employed to teach in
the primary schools, how are we sure the UBE Programme will be
successful? Has the government trained the required number and the
quality of teachers needed to successfully implement the programme?
It is therefore the task of this study to assess the quality of the NCE and
Graduate teachers engaged by the private school proprietors at the
point of entry. It seeks to answer questions like which of these
categories of teachers are efficient in the delivery of their professional
task. How do the employers (Proprietors) rate newly qualified
teachers? Which category of teachers is effective for the level of
teaching they are prepared for?

Research Questions
1. What is the difference in rating of the NCE and Graduate

teachers by proprietors as regards their quality?

2. What is the difference in rating of the pedagogical competence
of the NCE teachers and the Graduate teachers?
3 What is the difference in rating of the communication skills of

the NCE teacher and the Graduate teacher?
4. Which category of teacher is preferred by proprietors?

Hypothesis
There is no significant difference between the quality NCE teachers
and the Graduate teachers at the point of qualification,
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Po tilation and Sample -, L s S &
The population of this study consusted of all pnvate schools in, Akwa

o

Ibom State, ngena At the time of 1 |s study Jthere were about 200

private schools in‘Akwa 1bdm State. The choice of private schools for
the study was necessitated by the fact that these are the places where
newly qualified teachers go to . while waiting for Government
employment. This put the private school on better grounds to report on
the quality of delivery by newly qualified NCE and graduate teachers.

The sample size for the study conslsts of 50 propnelors of schoolq
randomly selected from the ¢ntire population,

Instrumentation ‘

The employer rating and preference of teacher scales (ERPT SS) was
used as instrument for data collection. The instrument was constructed
using teaching practice score sheets for both Colleges of Education and
Universities with appropriate modifications to suit the purpose of the
study. This instrument was validated by experts in evaluation, test and
measurement. Test-retest reliability measure, afier an interval of 2
weeks showed a coefficient of 0.85. The 1esearchers administered the
instrument personally by visiting the sampled schools.

Mecthod of Data Analysis

The study made use of simple percentage to analyse the research
questions. This is because it is the surest way of finding the difference
between two variables without further manipulation. The study also
used the chi-square statistics to analyse the rescarch hypothesis as
advanced in the study.

Result and Discussion

The results of the study are presented in the tables shown below.
Explanations are also given to clarify issues bordering on the rating and
preference of the NCE and the Graduate teachers. This is done based on
the research questions and the rescarch hypothesis.

Research Question : What is the difference in rating of the NCE and
Graduate teachers by proprictors?
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"Table1 -

Proprictors rating pﬂhe NCE teachers and pcrccntagcs'

\ Podr Below Average] Average  [Excellept ;
Mastery of subject 12 (25%) 26 (54.17%) 10(20 83% ' !
matter SN RS o ¥
Record keeping AR3I%) | 1501.25%) - 1 2041 67%) Toasas%.
Dedication 1o duty - T U ;9(60.42%) 13(27.08%) .o
Teachers Personality  [- 0(18.75%) , [28(38.33%) |
Communication 28(58.33%) | 11(22.92%) ! 9(18.75%)| -

Extra  curricular - -l B(16:67%)| 40(83.33%)"
activities ‘
(participation) bt

From the abovc presentation for mastcry pf subject matter 25% of the
respondents rated the NCE teachers as poot. 54.17% rated them as
below average while 20, 83% rated the NCE teachers as average.

In record keeping, only 8.33% rated the NCE teacher poor 31.25% of
the respondents rated them below average while 18.75% rated them
excellent in record keeping. The teachers' personality and dedication to
duty, the rating for the NCE were really positive and encouraging, But
for communication skill, it was disheartening that 58.33% and 22.92%
rated NCE teachers poor and below average respectively. Only 18% of
the respondents considered the NCE teachers to be average. This calls
for a scrious attention and a greater task on the teacher educators at the
NCE level, if the teacher is poor in communication skill, what vehicle
does he use to impart the knowledge he has (if'at all) to his pupils?

Table 2: Proprictors rating of the Graduate teachers (GT)

Criteria Poor Below Average Good Excel
average lent
Mastery of subject | 2(4.17%) 8(16.67%) 12(25%) 19(39.58%) | 7(14.5
matler 8%)
Record keeping R - 23(45.83%) | 20(A1.67%) | 6(12.5
0, ﬂ)
Dedication to duty | 4(8,33%) 12(25%) 17(35.42%) 15(31.25%) |-
Personality 3(6.25%) 7(14.58%) 27(56.25%) | 24(50%) 9(18.7
5%)
Ixtra enreienlar | 14(29.17%) | 15(31.25%) | 10(20.83%) | 9(18.75%) |-
uclvities
(participation)

Ladide. idaio + al w4 E



The above table shows the rating of the graduate teachers by the
employers (proprietors) of 48 private schools used in the study. In
mastery of subject matter, 4.17% of the respondents rated the graduate
teachers as poor while 14.58% rated them excellent 12.5% say graduate
teachers are below average while 18.75%, 50% and 18.75% say they
are average, good and excellent respectively.

Research Question 2

What is the difference in rating of the pedagogical competence between
NCE teachers and Graduate teachers?

The pedagogical competence of the teachers was rated differently for
the NCE teachers and the Graduate teachers. For the NCE teachers the
rating shows that 25%, 54.17% and 20.83% of the employers rated
them as poor, below average and average respectively. (See table 1). On
the other hand the graduate teachers were rated by 4.17%, 16.67%,
39.58% and 14.58% of the respondents as poor, below average,
average, good and excellent respectively (see table 2). The difference
then becomes obvious as 54.17% of the respondents say the NCE
teachers are below average, while 39.58% and 14.58% say the graduate
teachers are good and excellent respectively in their performance.

Research Question 3
What is the difference in rating of the communication skills of the NCE
teachers and the graduate teachers?

Graduate teachers were rated good and excellent by 50% and 18.75% of
the respondents respectively. But the communication skills of the NCE
teachers were rated poor by 58%, below average by 24% and average
by 18% of the respondents, The difference therefore shows that
graduate teachers are considered to have a relatively better command of
English and use of tenses while the NCE teachers are said to have poor
use of tenses and poor command of English language.

440

Research Question 4 .
Which category of teachers is preferred by Proprietors?

The result of the study shows that, the proprietors prefer the graduate
teachers to the NCE teachers. But due to the shortage of qualified
graduate teachers they are left with no choice buf to gmplqy NCE
teachers. This also accounts for the rigorous screening, interview and
re-training exercise done by the employers after employing such
teachers.

Hypothesis )
Thyg': is no significant difference between the quality of NCE teachers

and the graduate teachers. ) 4
The chi-g;:uare statistics was used to test the hypothesis. The analysis is

presented in tables as shown below.

Table 3: Frequency distribution of rating of NCE and Graduate teachers

Variables  Poor Below Average  Average  Good  Excellent

NCE = B % N E
GT B i % 08 | 22

The table above shows the summation of the rating of the NCE and
Graduate teachers on the five criteria already mentioned. The formula

used here is.
CTxRT whereCT = Columntotal, RT = Rowtotal

GTandGT = Grandtotal
.
4. A nabs dowize the deserved aed ¢ ; 1es fog
ol EX &2 ic 1% (I Calobua L Lovel ol 7
r 13247 | {508 R0sF CRITY (1R d ¢ | sigmificme | el
) il ] ] X 5
Gl | 24 | en e Jus 2 3 4 0s Va9
(14,00 | (ST63 526 1 (00T (19
) ) ' | )

In the table above the figure enclosed in brackets are the expected
frequencies while those outside the brackets are the observed

frequencies.
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From the analysis in table 4 above, the calculated X valuc is 8.32, the
critical X* value is 9.49 at 4 degrees of freedom and 0.05 level of
significance. The calculated value is less than the critical value;
thercfore the null hypothesis is rejected. This means that there is a

significant difference between the quality of the NCE and Graduate
‘teachers.

Discussion R

The results of the study show that the graduate teachers were better
rated in the areas of mastery of subject matter and communication skills
than the NCE teachers. The NCE teachers were rated poor and below
average. This does not make for a healthy cducational system,
especially as the NCE teacher is the category teacher recommended for
the primary school level. Many more of them are employed to build the
foundation of UBE. As foundation builders, it is expected that the
teachers at that level be grounded in their subject areas so as to be able to
groom the pupils properly for the secondary education level. Adedeji
(2002) agreed that to have a healthy school system is to have teachers
who know how to tcach and can actually teach. The findings of the
study arc also in line with Lassa (2002) who opines that if tcachers arc
ignorant and inscnsitive they would be invariably useless and
dangerous.

The study also found that the NCE teachers are poor in their
communication skills. They fall short in the use of language and
appropriate tenses, while the graduate teachers arc found to be better in
their communication skills. It is not surprising that the employer prefers
graduate teachers to NCE teachers. Generally, it is expected that after
onc has passed through the primary school, secondary school and
higher institution, onc should be well versed in communication skills.
This is expected more of a teacher. On the contrary the study shows that
NCE teachers have passed through primary, secondary and three years
of tcacher training still they fall short of this expectation. It is then not
surprising that we have primary school leavers who cannot read., speak
and write good English. UNESCO rcport on learning outcome in
primary school shows that 75% of the primary school pupils can neither
read nor speak English. (ESA 2005:201) communication is the vehicle
by which the tcacher imparts knowledge to the pupils but in a casc
where the teacher himself is deficient in communication skill, the

P <

pupils will follow suit. Worse still, the result of the stud).' rc\!ealed. that
12.5% of graduate teachers are still deficient in communication skill. It

-
.

" is a sad situation becausc one would expect that the graduate teachers

would be there to complement or make up for the deficiency ofthe NCE
teachers. If we add the percentage of graduate teachf:rs who are rated
poor iff communication skills to the NCE teachers this means a I?ss of
hope for our school system. Hence there is need for urgent attention to
this situation.
i It was also the finding of the study that graduate tc?s':hers are
poor in dedication to duty. This is so because in the univ_crsntles, most
students who find themselves in the faculties of education cannot be
said to be motivated to become professional teachers on gradpatlon. On
the contrary, many of them simply needed 2 d.egmc which would
enhance their chances of obtaining employment in sectors 9th_er t_han
teaching (ESA 2005). They may have qualification for.adfllus.lon into
facultics of education but thcy go on to seck admission in other
disciplines and finally return fo education Whe!.l they arc fmstratefi clse
where. Shehu and Garba (2002) agreed that individuals tszc ta_schmg as
a last resort and as a place to be while seeking fora bettc.r job. Smc? they
have no intrinsic motivation when they come into tefichgng they wn.ll not
be committed to their job. Hence the constant decline in the quality of

school lcavers today.

Conclusion :
The study x-rayed the NCE and graduate teachers as it rclates fo

qualification and quality. The NCE teachers were rated by proprictors
of 50 schools selccted from about 200 private schools in Akwa Ibom
State. The proprietors' ratings show that th(? N(;E tcacfhcrs are poor in
mastery of subject matter and communication skills. Thcy were
however rated better in dedication to duty and tcacher personality and
fairly good in record keeping and participation in extra curricular
acllVltlcf‘l:hc graduatc teachers were rated belte:: in othcx: arcas cxcept
dedication to duty and participation in extra curricula activitics gamcs
and sports. The results further show that the cmp!oyers (Proprictors)
prefer graduate teachers to NCE teachers. The chl-sqm tesf proves
that there is a significant difference between the quality of NCE and

graduate tcachers.
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Recommendations

Based on the findings of the study, the following recommendations are

proffered. 4

1. It is important to give attention to the formation process
involved in teacher training, because ill-prepared teachers are
counter productive to the educational system. The Government
should be more proactive in pursuing it's mandate of ensuring
quality education through regular assessment and review of the
teacher formation processes.

2. ‘Avirile quality control and assessment of educational materials
nation-wide should be a government policy to be enforced by
statutory government departments and parastatals like the
NCCE, federal inspectorate etc.

3. Colleges of Education and other teacher training institutions
should endeavour to admit only qualified candidates with
genuine interest in training as teachers. Such interest is seen in
making teaching their first choice not as a last resort. This will
to a great extent enhance their performance and the quality of
teaching after graduation,

4, Government, NGOs and the private sectors should endeavour
to provide adequate and necessary teaching and learning
facilities in colleges of education, faculties, institutes and
schools of education as these will help in improving the
training of teachers.

5. Rigorous interviews and tests should be employed in the
sclection process of teachers. This will ensure that even when
one is not interested in becoming a teacher, he will be trained
properly should the opportunity come for him to become a
teacher or put in another way, this process will screen out all
poorly trained and ill-motivated teachers. When these
recommendations are put in place, the teachers at both NCE
and graduate levels will be better prepared for our schools,
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