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LSSOLLT 2.

“ A CRITICAL EVALUATION OF NIGERIA'S
NATIONAL POLICY ON EDUCATION™

BY

PETER A. ESSOIl
Dept. of Sociology A mhmﬁutngv
Universily qf' {Iya '
{/ y{; " oo M,:;!w_‘iu,

INTRODUCTION:

It 1s ncecessary Lo slaic from the outset that a social scientist involve « ina st mI\
ol education or annlysxs ol an aspeel of education should be scen as engaging in
an interdisciplinary cxercise. Moreso a sociologisl whose province and or
laboratory is the sneim y

Lducation, il must be arg ucd and uuly s0, is mainly a social business. It is not
static but a dynamic process of' socicty concerned with both  social and
personal  experiences  which  require analysis, selcction, reflection  and
cvaluation. Thus it is that philosophic reflection, psychology and sociology
have become, with history and comparative analysis, the fundamental studics
which collectively provide a corpus of knowledge lor a deeper understanding of
cducation as a wholc (Iver Morrish 1 972:33). ’ -

Becausc cducation is scen, si nee the years of Emile Durkheim (1858-1917), as a
social process and phenomenon which is aimed at inlegrating the individual 1o
his socicty, slate or communily (environment), it becomes imperative lor a
sociologist Lo allempt a ¢rtical examination of the National policy on Lducation
in Nigeria vis-a-vis its opcration, |

. In obviating the rods of prolessional cducationists as to the concerin ol the
sociologist in his ficld, solace is sought from the inter-disciplinary boundary
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ESSOILP. A,

which [inds justification in the well expressed words ol the Jewish sage Hillel
that; | . |
“If° Lam not for mysel(, who will be for me?

IF 1 am only for mysell, then what am 1 for?”

The pollcy on Education in Nigeria is duutul at the pre-primary. :
primary, sccondary, tertiary, professional as wull as technical, special, r’ululu_
non-formal and teacher cducation. CT L ,;_ ;

EDUCATION AS PUBLIC POLICY:

In order 0 make more sense, operalional definitions of public policies 10
which cducation as an important  sub-unil of government policy pbjectives
applics will be used, | S

Robert Eyestone (1971:18), delines public policy as ‘the relationslup of a
government unit Lo its environment.”

This type of view presenls public policy in so wide and broad a \\‘d\f that

wuid be seen lo cncmmpass just anything,
Th‘onaias Dye (1972:18) sces public policy as “whatever governments choosc (o
do or not to do. ” Evcnlhoug,h Dye’s view may be secn as roughly accurate, it

- does not rccogmze nor apprccmlc the fact that there may be what J L

Anderson’s . publi _  calls “a  divergence  between  whal
governments decide to do and what lhcy actually do.”

Carl Friedrich (1963:79) and David Easton (1965:212) provide uselul additional
inpiuis to-public pfa-lie_y when respectively Uicy regard policy as

“... a proposed course of action ol a person group
or  government  within a - given  environment
providing obstacles and opportunitics which the
‘policy was proposcd 10 utilize and overcome in an

Nigerion Jmmml af Focational Teacher Ldammm Yol. 2, No. I.Irmmm 1999 ' RS
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| ; \ e |
- - clfort to reach a goal or realize an objective or a
purposc™

Friedrich adds [urther that polu,y is dirceted at the .lwt.:mplmlnm,nl ul S0MmC
purposc or goal.

As a public policy, Education in Nigeria [lits not only the views expressed by
Fricdrich and Anderson but applies also within the context of what David
Easton terms as being formulated by “the authorilies™ in a political system -
cxceulives, legislators, Jud;,cs, Chairmen of councils and their councillors.
cte.”- who by their positions, “arc cngaged in the daily affairs ol a pulitical
system and are recognized by most members of the system as having
responsibility for these matters™ (Easlon 1965:212).

It is well at this point to draw attention’ (o the fact that Lducation as a Public
Policy in Nigeria, like all other government  policies, is developed by
government  bodics and olTicials in the: Ministry ol Lducation - through
Delegated Power (functionfauthority) and cducational arms such as National
Council of Education, National Education rescarch Council. National teachers’
. Institute, Nducml l’ﬂm:u'y Education Commasmon and Uumt[ Nattonal
» Umvuum,s Commlbsmn, ete. ele.), |

F—‘wm all the above, it is sale to-posit that Lducation or any Public Policy is
purposive or that it is a goal oriented action.

Public policy consists of courses or patierns ol action by government bodies
especially as it relates to implementation and enforcement.  Public Policy h.u
- legitimacy lu ll‘%“ in that it is based on law and is authoritative

TILE PHILOSOPHY OF NIGERIAN EDUCATION
Prior to the cnactment of the philosoply of Nigerian Education, several actions

and processes ‘went into operation. In 1973, Chiel Simon Q. Adcbo - a lormer
Permanent Representative of Nigeria al the United Nation - was appuinted as

g
N
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‘chairman along with other distinguished Nigerians lo deliberate on all aspects vl
a National Policy on Education (Information 1977:3).

The Chairman and his tcam met and organized seminars in the Umiversities,
related Research Centres and invited informed ﬁpiuiuﬂsfi‘ript‘it-g from interest
- groups, individuals and org,nmzaimns The responses, reactions lrom all groups
concerned with matters of education in Nlbﬁl’td and the puided wisdom ol the
. Adebo Commitlec served as the bam [‘ur Lhc poiu,y :tcummu\dalmns (v the
 government, - -

In making thosc recommendations, the ‘committee first of all identificd itaell
. with the overall philosophy and abjectives of the Nation, And the mam Fational
objectives of Nigeria as stated in the Second National: Development Plan, to
which the Policy on Education applies, are entrenched in the builling of

. B ,.

1. a frce and democratic socicly,

a just and cgalitarian society:

2
3. a united, strong and sell-reliant nation;
4. agreal and dynamic ﬁ.cu-rl'uﬁ:y |

5. a land of b;r*igl'ii and l‘v;ill opportunities for all citizens (Information

1977:4)

Wlien these ideals were enunciated under the Gukyun government. it was hoped
thal the philosophy of Nigerian education will be based on the integratton of the
individual inlo a sound and cflective citizen with cqual apportunitics tor all
citizens ol the nation at the Primary, Secondary and tertiary levels: both inside
and outside the formal school system. |

Chapler two of the suspended constitution of Nigeria 1979 Fundamental
Objeetives and Directive Principles of State Policy leid credence to the above
idcals md 1 particular section 18 sub&wtmn(!,,_,i%u b, ¢, and d)

i
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As o resull ol the above well spelt oul Mational vision «
ol instructions at all levels was meant o be orrented toy

such as;

(a) Faith in man’s ability to make rational dec
(b) respecet Tor the warth and dignity of the ne
(¢) moral and spiritual values in imter-person:
(cl) shared responsibility Tor the common poc
(¢) respeet for the dignity ol Tabour and

©) promotion of the emotional, physical and

all children.

The philosophy itsclll was geared towards the soct

poliiical, scientilic and technological progress ol the cin

blue printon educational revolution in Migerta had the @

'(:l) imculcating national consciotness and natior

(b) incnleating the right type of values and atin
the individual and the Nigerian socicty

(¢) the training ol the mind in the understands
and

(d) the acquisition of appropriafc skil-l, abilitier
mental and physical as cquipment for the .

contribute to the development ol his socicly.

Subesection 7 of the Philosophy enunciates the varie

overnment will adopt to implement the policy.

Accordimgly, the government said among others, that

Nigervicat Jowrnal of Vacational Teacher Bdueation Vad, 2, Noo D lannary |
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eExson A -

(2) Lduca ion will continue 1o be highly varcd w1l natonal
devele muent plans, because  cducation i the e aportani
wstiwn wenl of change as any Tundamental change mothe clicetual
angd 5o sal vutlook of any socicly has to be preceded by g- ducation
reveiu i:;m; :

(b) Lifcloy c‘(iuc:fuf’imx will be the basis tor the nation’ « acational
policics.,

(¢) Lducational ‘19“"'11}’ will be SJClllll:d -0l the leatner bow agstmuin
- sell-de x»elupmcl.u and Tulfillment;
Cy
() Universal basic LdﬁCillﬂ)ll, i a vm icty ol qum dependiz © o need
and possibilities will be pr uwdmt iul all citizens

() '*Efm"",lf*'ﬁ_ W i%'“ be made m ,‘T‘-‘vliflm cducation o averall comnng s+ needs

(1) Educat onal assessmient and evaluation will be lieraliced b hase
them e1 whole v in part un codinupus asseasment ol e JHAR e,
oltthe t wividual;

(8) 1\1 uny alu ue ufilu, cducationul process, uﬂu prnrary educition, il
individ b will be able to ¢hoose between contmumg hes fubl-tune
studics, combining work with study, or embunhy ilw vn- tull-ling
“employment wiihout excluding the prospect of’ 1 slllli:lﬁ:: stuediee.
- later or; and o

() ()pputl wily will continue o be nawle available for cehimous
sinstruct'on,  No child will- be fireed 1o aceept sy clizou

nstructon which is contrary (o the. wishes of his patrts LINGACTLd
Constil tion 1979:5).

I concluding il . lbﬂldf[\b un - the N.uzmml tiducation Philoy sophy,  the
soveriment 'cm;-rl" ;msm;d_ the lllr_g;,;maalm. aslmcl:; ol child's cduciteny  pnd

Nigerions Jowrd of Vo il Feehor Etucatnon Vol, 3, No. 1 Jussingsy 1999



con: equently learned the lh:u.: major languages ol Isbo, Hauga and Ymulm Lo
beay alternate languige for a child to learn while in school

'3‘ . o g .
Wiije the philosophy represent the national goal for education at all fevels, o
wlteation is.focused un e policy as il relates (0 priney and secondary sehool
syst sms aller which our critical evaluation follows:

POLICY ON PRIMARY EDUCATION

The tation’s policy on primary education ﬂii‘if}i‘ﬁ‘l tesining childien ol between o
and H years. "The policy sces primary education as the bediock on whicl the
succsss or failure of the educational objectives lies, i the lisht 131;113;'1:«; the
obje stives of primary cducation were identilied as | /

(a) the inculcation of permancnt literacy and munveracy and the abiliy
comniunieate cilectively, ' | o

(L) the laying ol a sound basis o scicntific and rellective llnitixim-. ‘

(c) ulmw ship cducation as a basis Tor ¢llcelive p,utlumuun m and

mmml wition o the life of the sucicty:
() eharacter and moral training ancd the development of sound altiudscs,

and 5o on,

The s ul;@j;cmivc;s were o serve as the basis ol primay czh_w;.ulim all over
Nigeria dnd in eonsequence the Universal Prinfary Education (UPL:) Scheme
look of in September (976 during which time primary cducation became hiee
The ‘mli-eﬁy‘l'l.:‘flhc‘n-nurc idmliﬁcd; aside lrom the abuve objectives, the study of
seicl e, the siudy of the social norms and values of the loeal Luuumuui) as well

i 07 Lhe ‘country thivugh civics and social studies, the wiving of health o
])i‘ly.JCdi education, moral and religious miuwuuu, the eneouragement ul
-~ aest] elie, ereative and musical activities, the teaching ol local eralis i .

dom sslic scicnce ad agricullure, | ' . |

Nigger st dorsial of Focutionad Teacher ineation | wl, 2, Nl Jarmary 1999 , A



EXSOILP A
POLICY-ON SECO NDARY EDICATION

In bioad outling,. ihe policy here directs atlention 1o a two-ter svedem ol
sceondary school cducation.  Under this arrangement, pupils who Tined liom
primary school, wi | spend the next 3 years in a Junior Secondary Schoel whee
all technical, com nereial dnd grammar school forms of education wall he
provided.  Aller spnding three years, pupils can 2 oceed to the nest 5 weanm
~the Senior ‘ﬁt‘umd sy School, |

What the: policy - rliculates is basically that %;Guml?ﬁll‘}' Schuo! Sviem ol

clucation | n qun will u.fmu e from 5 1ubyuu and an successtul completion

ul 6-3-3 Imnung, a-student will proceed to the L.Jlll#.cjfg;:l[y Tor a4 year o Ay

Cstudy. This Tormm la is expressed 05 6-3-3-4 in (he Nigerian philozoply of
educilion. ' - . o

v
i

In specilic ternis, 4 e policy on Secondary School direets attention at

(a) Provision ol an :inm’c-zmi-;’tg tumber of primary i:mlmul' pupils with the
uppu-rlil_iii[y .l’m"tdwu;ﬁm-n of a higher quality, i\a"-rc;;s;mcli\tf’-z;: ol sen, wovial,
rehig ous or Ll i e 'b;tcl‘égrqu i,

(b) Diversity its Lx-lems- un.[jo.i‘ltmi.tins mﬁl roles poss *.sz;.m;l by o vpen to
stud ents aller 1!1::11 :xt.LUHdd! y .\uluml studics, |

(€) Lquip almluﬂb to iwx.. L,ﬂu,ttuly in our mmluu e ul seleiiee and
techinology, 7

- (d) Develop and projeet Nigerian i'.'ulfi_m,m, ar «‘:l[id la 1‘1gu;a_._gce; as well an the

world™s cultural heri itage.

&

(<) Foster Nigerian unity with an cophasis v the comimon tics tat wnie us m

our diversity.

ln bath the primay and sccondary school policics, cmphasis i placed on
continuous assessmeznt of pupils. And in order to achieve these obyectin es, the
government stresse in the document/blueprint, expand the school svsicim, pen

Nigzervan domad of Voot anal Teacher Education Fol, 2, No., 1 Jurtwary 1999 £ty



“mo 2 teacher tramning colleges, cullmm.s ol education uul uquucnlh ham
leaciwers in the relevant arcas of tational needs.

AN APPRAISAL/EVALUATION O ‘THE POLICY ON EDUCATION IN
NICIERIA: | |

Wh e Carl Fricdrich delined policy as “a praposed course of action of a peon,
Broip or government within a given enviroiment providing obstacles ad
opporiutics which (he. policy is pr cﬂm\ud to ultlize and overcume e an ¢l
1o 1zach 2 goal or realize an. ubjc:s.,lm, or @ mn;msc * e seenied to have
anli ,-lpalt.d Nigeria as his viewpoint has a [iiting refevanee (0 a ;mllw goal such
as L Ni”LJ'ldll National Policy on Education. .
I a s.Lompling here o appraise and cvaluate the puhw o mlm,nuun i Nigwera,
we o s in the light ol one of the perspectives in sociology: Phenomenology -
K whi sh sceks Lo show Lhe fundamental difTerence between the subject matler of
the aatural dlld social scicnees. The natural scicnces deal with malfer. Simce

mal et has no cun‘wuumus's iy bclmwuum can be explained simply as o
reaction w c:xtm nal mmuli

Unl ke matter, man has wn:%&iuuéﬂcss and so he sces, in'nww'ci's and expericiess
~the world in terms ut meanings and goes on to aclively construgt his reality
wiii’ h arise, as a;lﬂr% in the course of social mteraction (I laralambon
(19:0 497-498). In the eourse of this evaluation of the policy, one will not help

* but ¢ value - [ree guilty sinec our analysis is a ]nudue.l ol social readity as the
puli yhd:s been with us since 1976 |

Firs , lhut’thc state owes the citizenry the responsibility of educating its young
| has iong ceased Lo be a contentious issuc.  When such arguments arise, it 1
cither that the state wishes Lo shirk its obhgatmu or thal relrogressive yesterd
inleiests arce powerlully at work, In such cases, the results have tended o be

negetive hence sociclal, progress -is ctther disrupted or retarded while futuie
genccation must pay a high price.

o
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As stated in the cverall policy on education, the ultimate goal of cducation .
the primary, sceor dary as well as terliary levels is o be free and later aniversal
When the policy came into l}cing in 1970, il was a welcome ichel 1o the
fecting rural pop: tace who cannot allord a fee tag on cducation, bat wilun g
couple ol years now, even long belore the present milituy segine, fee charee
schouls in stales s ich as Anambra, Bougu, Abia, Imo, Benue, Delta, Pdo $hean,
Ahwa Tbom and Cross River State hiave been appallingly viewed,

Even in almighty action state ol Lagos - our ﬁ‘nlw of eacellemee The mam
reason adduced i these states Tur mnhmluu ©aes has beanr e dhe slaie
cannot allord the « ducation bill and so must be u....;..lul |

Almost all the governors and militady administratars alier then preside ove
states where education. had rl')ct:.n a fact of fife (1979-1983), i tlw pni‘n.n v
“school, no matler how i»iml'ﬁ‘ci.c"rﬂl y the chilosophy or policy wan bewe
implemented. St popular was the [ree” education schome (hat before the
military and in e election year of 1983, almost all the political jERCs T
Nigeria promised arious versions ol (ree education. Ty have réintioduced fees
nOw, in an ceonoriic t:‘iWi“:r(--m:iifkcn@l as harsh as i is now in Nigeria and witl the
Promary Lidyaatior Bowrd cum Secondary School Board preswing. amotmt, (o
clopging the whee' ol high hopes and Tecling of reliel in parents and gardian
In states where fees wer/are. charged in the-fast few years, it is ‘on reeord that
Pr mary mt(! bu.{ ﬂ-‘diﬂ‘y -':)t..l Euu-l‘ mmmimm. l.'lél‘Lﬂl]_l‘éd bv .3.3 3% il m ome
50%. The eathusi. sm initially generated became dampened.

-

Furthermore, o h: ve reintroduced lu,.:: (i soure states over 100% mercane i
[ees . Al&\\(d ”Ji m i the bwumlmy L-llUOl), as the various stales e dumn
means auuupi 1o reverse (he lolly ideal of the Universal Free Priminy
Lducation and. the ultimate goals of the national philosophy and policy un‘
cducation which bis strong support in the suspended constitution off 1979 |y
betrays the nation state as a purposcless sociely where the exigeney of the
present beelouds Lie neeessily of the lulure. As fees continue 1o be charsed in
~ schouls al astronondcal rates, those who drop out will, sociologically spesthing.
‘constilute a burder. on the soriets in terms of increase in crime aind del ’iu_nim;-_f-u:;_v,

.
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avaice and high level off ’ﬂiil‘c:mcy. all of which will constitite an awlul
expt ricnee of the 215t century to arbour ithifes ales m i s ety that Tad i well
laid oul sirategy for educating its populice,

Seerndly. the policy x:--c_:uue‘i;ﬂ.u_d the wlea ol culcating a semse of natomal wmiry
and development of social consciousness in students to enable them play uselul
role: in integrating the society. "To that, we retort (hat smee the pe they becinne
clfestive in 19706, the idea of national unily essentially PRGNS, G et
Stucies in the sociology of Lducation as well as in poltical sociology cleahy
demronstrate that the children Lrst always idemtdy themscloes wath the
i ediate environment rather than the nation state, 'l'hi‘.ﬂj‘g“ so becanwe the
object of identilication al the national Tevel is a little removed away rom the
imn ediate environment of the child who identitics lirstly with parent. siblines
and peer group members (Lssoh 1991:5).

In s ich a situation, the policy output in ferms of national wnity amd aspiafion
rem s a far ery lrom acluality. ‘

Thirdly, af the time the policy was Torniulated, it win civisioned that sitlon thie
hirsi phase ol the operation of the UPLE scheine, sonw une mdlion cluldien
wot id have been enrolled on the Pri unary and Sccondary Schools by 1962 D
by Liat year, the tarpet chrolment ligure was well above one million aml aih
has seen the trend ever aller, To compound the muhlt ne more, e promised
CX[X NSION progranumes in &ru:und.uy Schools mqm:.nmu fo the 3-3 ter svaren,
teae wr traiping pmgl.unmm and  Univergitics still remain o B cry  hom
fulfiznient, | | ’ | |

duit ¢ ol these mabilities of the policy 1o meet its goal conld be raceable f the
soet stal ‘mt-rsn‘nim!s - limaneial, political, socio-cultural, unliireseen circumstance
ad o on. ILis a well known lact thal most puprds in schools recery
nmumiwns in shades and ill stalled schools and under conditions tha Lalt far
shor ol the policy recommendation and d(lli[)lmll“ by the govermuent, Under
~the Dulicy goal, it s U!"(Wldbﬂ that the mimimum manber of students per el
shot mn&,c from 33-«45 bul reports Trom NTA Network News umul on

Niyer em Jowrnal of Vocational ?‘h—:{‘!m*hiimrumm Vol, 2, No. 1 damuuy 1999 ; i



schouls in Kwara  1/2/90 indicated ilml a8 omany ax DO-100 students me
enrobled per Gi&t—:_si:i.;' One can comjestare the innumetable shovcomines amd
problems students 15 such schools encounter in terms of space. attestion (o the
leachurs™ lessons aw loitering whils schools are in session. Thie Kwara ¢ample

is rephicated in vilu dly all selws- ageria with the possible mu.:| i o lhg
unily and other elite schou: . COUHIY. | ‘

L would thus appeas that the ate at which the policy is beimg esceuted, te ¢ 3-
34 padicy on Niger an education may il (o leive the impact intomded  What

then, is the place o " children of the greater majority of the proletuial wlose
wage earnings cannct see them into and out of the privileged clite sehook! The
congequence vl this s that hiere is a spill over elleet into the Universities  With

the pavcily. of adeqgrate financial commitments and trained manpower both in

the school situation wd within the goverment circles, the |--1(’iis:)’ ont edocation

iy it relates w the pooducts of primary and sccondary schools will hardly meat

the vision of the policy formulators as enshrine in the bluepring and the

conslitutivn ol Nigeria 1979,

It beeane imnfci-'u} e, al this point, to agree with LM, Akintola Fxcocutinvg
© Seerclary, Nationul education Research Counctl (NERC). that *the Gt that
S0MIC slates are n longer willing to continue witli Tree uluwnun on
mcication that 1t n a lailure and qum is 1ot ripe Im il yet “(tm\'uun.nh

[984:15). . What ore infers from this in cisence is that ng;u.m kicke 1he
Capueiy V mtd resoure s al the moment o implement free education at alt leyels

, The Taet that teac hhn«u we {_;uwmlh* hot paid for nany anoaths wea mamber of
states in Nigeria v s vimdication (lat Tree education has broken, The fact il
that there has been his lack ol facilitics all over the wation 1o cope with the
rising denund for ecueation couplad with the apparent untimely serappie of
hitherty exisling leadher lmmmg collepes as well as the et that the poles o
lree cducation is unsqually implemented in the states show that before Tree
cducation beconme clfeetive in Nigeria, the fﬁ)t} af education requited 1o o
the total competence of the people, ercate knowledge and indepeidence nod be

provided.  Presently  the dependency syndrome s a telling nnpact ¢ ow

Nagernar Jeanned of 1ocatie wil e m'iwr I.‘.‘mwmm !uf ;\rr I Juumm- [ u S|
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o 28 eategmal development.  Twenly three years alter the policy becinne
s s, virtually all instructional matesials and mook=- are impotted fiom the
s dogead commtrcs which initscll has a tcddhng mapoct on the abcady depleted
Gl mall pearsc

CC. -CLUSION

Lou ation is a social process. 1L is not static but a dymamne proces ol socicly
comnermed with social and  personal  eaperiences winch soquine. selection,
iclicction and evaluation.  Durkheim and others alter o woe the. cocul
process ammed at integrating the individual 1o s socict V. st anmd commny

The philasophy o Nigerian. education  corroborates  the overall  national
obje stive which draws inspitation from the Second Nataal Development Plan
perizxd and Chapter ‘T'wao of the Constitulion of the Republic of Nagena 1979

The National policy un education in Nigeria was aitied at producing a st of
Nigerians that would have conlidence nol only in themselves nut on the naton-
stale, -

Altl:augh the policy las attained a reasonable degice of succens, 1casoms il
insl nees arc adduced as to the lapses inherent in tie provess ol naplementation
af U ¢ policy at the primary and secondary levels of education m Nigera

It s however, reconuuended that i Fees are charged For the papose of qualin
amd “development fur the individual to be eventually dunctional, then oo a
sz.vo.r‘iws{l‘t-iflq investment, I is Turther recommended (it the various Shaig
Prin.ary Cducation Boards and all the agencies saddle with the responsibiliny of
mak ng-education meaninglul in Nigeria at the pricvary and sceondiny levels e
sl t_‘s.:'i"‘:g;i]l‘mlcﬂ Wi‘lh d“ {_lm moral Gibre of governinent o chiable enlforcemont ol
the ol lby There should be a higher Ll!;g.ll..ﬁ ol comnuiiment aml subsidy by
| gmv;:r:.s_’miwnl as it is the cases in the Universities so thal the cost ol educabnm
will nol be too exorbitant for both parents mnd pupils who will serve as the
wor-ny carriers of our civilization in the next cc?:-::m-u-r'y; The Gen Abdpzalang
Abu sakar’s Budget ol Realisim in 1999 puint edly lucidates the sweakness that m
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Nigeer citi Jonwrnal of Vo atvmad Feacher Educatiom Vol, 2, N, 1 Sonrigere 199 .
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our educational sys em and the way lorward as addressed in his January 1, 1999
Budget aq seh to N igerians. - .
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