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CONTEMPORARY FOUNDATION FORVOCATIONAL EDUCATION: THE CONFTRIBUTION OF PRE-
PRIMARY AND PRIMARY SCHOOILS IN NIGERIA
OBINAJU,Q. I

Abstract {Rececived December. 1995)

the paper reviewed the present Nigertan Fducotion Svstem shoswing a distinction hetsween general anc
vocational education. frhiohbchited Tose the cureent pre-primary: and primary edscstion of the papils
comstetgtedd op sodind fooedeircsy 0l povbicatenar F e fiare tonaf vocational education and serntl sngeees-
[ONS for inproyve e,

INTRODUCFION

Until recentty. Nigenia has been favmg ermiphasis on seneral education inhereled from the colonial sysiem ol
cducation. iiven today, the prelerence of many 11 the society has continued to be on the sceular school
system which cmphasizes general cducation. yvel we desited {0 be advanced technologically. Generat
cducation as practisced in the past af lome in (he ciase of pre-priniany education and. in school for priman
education offered. alongside it an opportimity for the child in later life to accept and be trained vocationally

Presenthy. with the on coming clitist and taissez-fiire attitudes towards education at the pre-primarny and
primary lIcvels respectively, the trend has gradually changed. This paper examines the worthiness of
vocational cducation and the contemporary foundation taid for this type of education at the pre-primars
and primary levels of education i Nigeria.

THE CONCEPT OFVOUATIONAL EDUCATION

As put by Okoro (1993). vocational cducation refers to any type of education which is solcly geared
towards preparing persons for employment in recopnized occupations. The basic thrust of this type of
cducation is the provision of skills and specific behavioural attributes necessary for the chosen occupa-
tion. Infact. vocational education cmbodics trade. indusirial, business. agricultural. home cconomics and
health related education. From the above. it is clear that vocational education is distinct from general
cducation becausc while the former equips people with specific skills, the latter does not lay emphasis on
any particitlar occupaltion but prepares individuals culturally emphasizes those values, skills and knowl-
cdge which each citizen should have in order to understand the society in which he hives and play an
intelligent part in its affairs, However. these two: vocational and general education, are interrelated but too
much emphasis on general education docs not lead (o any indepth knowledge and productive practicabil-
ity of acquired knowledpe.

Further distinctions between the two could be seen in their features. While general education has teachers,
lessons, classrooms and laboratories as featurcs. vocational education has masters, apprenticeship schemes
and workshops as its own features. Among principles identifies for vocational education, Roberts (1965)
recognizes that the need for vocational education in a specific arca were determined from the resuli of a
community survey. This presupposes that vocational education is more responsive to lhe needs of the
immediate society than general cducation. Okoro (1993:6) agrees with this and furtchr states that “Tor
every occupations, there is a body of content which is peculiar to the occupation and which practically has
o functioning for indepth study instead of peripheral and smattering knowledge of this body of content.

For success 1o be achieved. the traince has Lo be sufliciently ready for the chosen vocation. This calis for
some preparation at the early stage of lifc in the form of peneral education in order to inculcate readiness for
later achievement of vocational cducation. Although Okoro (1993) believes that vocational education
should be started lrom the secondary fevel of education. psychologist such as Bee (1981). Bichler and
Snowman (1982} and Mitchcil ¢ 1 Y84) acknowledpe that a great percentage of adolescents™ and adults’
atributes hive theirorigin from <childhood. Thus. the contributions of the pre-primary and primary levels
of education 1owards the successiul achievemtn in yvocational education should not be overtooked.

AREVIEW OF CONTEMPORARY PRACTICES IN PRE-PRIMARY AND PRIMARY SCHOOL S

The introduction of format pre-pomiany education s eradually gaining wide acceptance and it is acquiring
age Jo Nigerna swih every passing dayv. More and more people are also sending their children to schools
such that the pereentage of children who receive cither pre-primary or primary education foday in Nigernia
lalls within the lasi quarter ol one hundred percent (180%40) This awakened interest has been particular(y



boosted by the intention of government to make education at the primary level free and compulsory (NPE,
1981).

However. the quality of the public primary schools. which are directly managed by the various arms of
government, lack something desirable, Today, the tendency is for those who could afTord it to turn their
attention o the few private nursery and primary schools available with the hope of getling some levels off
satisfactory education for their children, With both managements. government and private, is therce any
differcnce as (ar as the preparation of children o accept and engage in vocational education is concerned?

Starting (rom the public primary schools. the morale of the tcacher has been lowered that he would do
anyvthing to acquire what woulid make him suevive i the present economic situation in Nigeria. His salary
can hardty last him for a fovthnight. then his leyel of commitment to the job is adversely afTeeted, [ his
teaching, he gives barely enouph of what is required of him and does not pay attention (o Lhe effects ol his
lesson on the attitudes of his pupils,

For instance. craft which is expected 10 be the basic foundation to the child’s practical experience is
neglected. Owite often, pupils pay moaey as substitote for what they should have produced with their
hands (brooms. cianc chairs. baskets, coconul brych carpets, and so on), Despite several warmngs lrom
the various state ministries of cducation, the practice of collecting money to replace “handwork™ or~cral”
or accepling bought items still continues. How then does the child acquire the required practical experi-
ence which is expected (o prepare him for vocational education at the next stage of s education??

In Agriculture. tcachers pay more attention 1o cudbivating theie personal farms than cngaging, in school
agricuhllural projects. Because of this (endency, parents ofien react against the usc of pupils by tcachers
to attend to their personal farms  tost as children find wavs of averting engaging in crafls. this phenom-
cnon offers pupils ot the primarn sohools level esonpe rontes from participating in practical agriculture,
Agricultural scicnce, as taught o pupils today in Nigerian primary schools, are to a latge extent theorets-
cally based

The situation is slightly clifTerent in private schoals but the result is equally non-practcal experience tor
the pupils. From (he private schiools” point of view. most pupils start their formal education from the pre-
primary Jevel. Admittedly. children are very tender when they are admitted into the pre-primary scction:
Age three (3) but as Okonkwo (1992) puts it. attitudes formation is much better started from that age than
inlater life. Okonkwo (1992:2) reasons that the rationale for having a well planned and systematic stimula-
tion “will preparce the child very well for his active participation in future, in the socicty to which he
belongs. in the process of human resource development,™

Children often continue from the pre-primary scction into the primary section in the same type of school
here. the social conception of this type of school is differemt. Parents who send their children to these
schools conceive it that they pay cxtraordinary. Therefore, almost every service including the ones the
child coutd have done himself like practical agriculture, cleaning his own clagsrooms nnd surroundings.
has been paid and shouldbe done for the child. Arising from parental expectation, the proprictors exempt
the pupils from all sorts of manual work which coutd have helped them (the pupils) to develop useful skills.

Basically an clitist impression is created in them. All these come as a result of the proprictors® efforts to
satisfy parents on one hand and win patronage on the other. Local craft in most cases in excluded from the
curriculum, Agricultural Science is theoretically carricd out and the impression cultivated in the child is
that doing things personally with one's own hand is menial, These children therefore depend on houschelps
at home and only need the theoretical subjects in school. From the practices in our public and private
primary schools and as far as laying a sound foundation for vocational education is concerned. one sees
clearly that. the schools are doing every other thing expected of them except “giving the child opportunity
for developing manipulative skills that will cnable him function effectively in the society within the limits of
his capability. the picture presented above cannot also be “developing in the child the ability to adapt to
his changing cnvironment™ (NPE 1981). The lcvel of provision of basic tools for further educational
advancement in vocational cducation as well as the statc of preparedness for trade and crafts of the
tocality are questionable. One would then dare to say that attitudinally. the contemporary practices of our
primary schools: both public and private arre NOT laving a favourable foundation towards increase
participation in vocational education in Nigeria. One docs not wounder then why people erroncously
refers to general cducation as practised in Nigeria; Primary, Sccondry, Tertlary levels of education.



THE WAY FORWARD

For contemporary Nigeria. pen is failing and whitc collared jobs. often achieved as a result of general
education, could no longer “deliver the goods™. All what sccms an alternative is for people to be trained
specifically for certain jobs whilc also building in them the possibility of adjustment into related arcas off
trade. With this realization. our foundation layers- the pre-primary and primary schools. have a great
obligation to our children. [tis their place to instill in the pupils dignity for tabour. There is hardly any other
way of doing this except to makce the child do by himscIff and rcalise that he can achiey e some level of
productivity. The practical achicvement of the child as Durojaiye (1981) observed provides in itsctf an
intrinsic motivation for further actions,

In the light of the above. pre-primary institutions arce not doing children and indeed Nigeria any good by
not allowing children to be practical in the arcas of craft. Agricultural scicnce and Home FEconomics all ina
false pretext of being elitist in approach. In stcad. it is the schools responsibility to encourage pupils to go
into practical. even to the ‘dirticst” practices of agriculture. Nevertheless. some measure of safely should
be guaranteed (0 minimize health hazards. In this way clitism practised would promote leadership by good
examples similarly. public primary schools should increase their involvement with their pupils especially in
encouraging thcm to be practical and not treating anvthing which demands the use of the hands in

production as being menial,

Since performance depends on the level of motivation. the government should realise that having teachers
and not ensuring their commitment to the job is as good as having no teachers at all. I is time. adequate
remunerating be paid to teachers so that they may scttic down to face their work. In a situation where the
teacher cannot be sure of his meals because his salary is insufTicient for the month. the teacher is bound
to find alternative means of income gencration and his ofTicial jobs suffers. When the teacher is adequatcly
motivated to work. he would need workshops and tools cspecially in the area of craft. These should be
provided by the management in all schools except where these could be improvised. In all. the same level
of commitment presently shown 10 subjects like English Language. Science and mathematics in our primary
schools should be paid to these arcas identified to form the basic foundation of vocational cducation so
that our pre-primary and primary institutions may be scen as laying a solid foundation for vocational
education.

CONCLUSION

This paper has discussed in detail the need for a balance between gencral educational and vocational
education in our school system. It cxamined the role played by pre-primary and primary institutions in
achieving readiness in children to engage in vocational education identified to be the bedrock of our
technological advancement. The present situation has been observed as lacking stimulation and sugges-
tions to increase this stimulation have been made. In all manual and practical experiences which will groom
children in the direction of treating no job as mean, brought about by teachers active participation. is
considered the way forward. With a change in attitudes. both on the part of the teachers and the corre-
spotiding changes in pupils, a solid foundation for vocational education will emerge. With this type of
education, Nigeria’s technological development and advancement would be a reality within the next dec-
ade.
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